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Abstract 
A huge number of Saudi students come to study at American colleges every year. Most of 
those students have to work on their English language to become proficient enough to start 
taking classes in colleges. To do so, they need to study at Intensive English Programs in U.S. 
This research was oriented to Saudi students at American Intensive English Programs. It aims to 
examine: the internal motivation of those students that describes by Dörnyei's concept of L2 
Motivational Self System, what type of motivation might lead to use English outside classrooms, 
and what motivate them to learn English language.  
In order to investigate that, a piloted questionnaire used in former studies was translated 
to Arabic language and distributed electronically to them. Collected data from 103 participants 
was subjected to statistical tests to draw the conclusion. Most results were similar to previous 
studies and proved the effectiveness of the theory of L2 Motivational Self System. Saudi 
students have Interest in learning English, which was the motivation led them to learn the 
language. Also, they showed a degree of maintaining their cultural identity and present it to other 
cultures, which explains why they are learning English language. Finally, the study is opened for 
further investigations that researchers might look at it from different angles. 
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Chapter I: Introduction  
Background 
 As a non-native speaker of English who had chances to learn English in two different 
contexts, I noticed that motivation plays a major role in terms of learning and teaching the 
language. I started learning English as a Foreign Language (EFL) in my country, Saudi Arabia, 
where I did not have the opportunity to interact with proficient speakers of English. After that, I 
came to the US for some reasons, when I had a second chance to learn English as a Second 
Language (ESL). In both contexts as well as other classes I took, I found motivation to be a huge 
portion of the learning-teaching process. I noticed in most classes, students started the semester 
highly energized that seems they are moving in correct track. After a while, it seems that they 
lose their motivation. Ushioda (2009a) mentioned, "Sadly research all too often points to a 
steadily decline in levels of motivation, once the initial enthusiasm and novelty of learning a new 
language begin to wear off" (p. 26). In some cases of non-motivated, some teachers tried to 
encourage the students to keep them considerably motivated. The students sometimes have their 
own reasons to become or to stay motivated, such as maintaining high G.P.A. or getting accepted 
from universities for foreign students in the States. To know what motivates students and how to 
motivate students help both instructors and students to enhance process of learning and teaching.  
I started reading about motivation in hope to find reasonable answers for my inquiries of 
motivational fluctuation and I found that the concept of motivation is linked to psychological 
research. Dweck (2010) hypothesized that there are escalation and fixed attitudes, which 
contribute to open motivation. The Dweck's theory deals with learners’ motivation that is 
dependent on individuals' current self-concept and potential self-concept. The second idea I 
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encountered when I was researching on motivation is the socio-educational model. This concept 
was introduced by Gardner, which has major influence on how motivation is accepted in the field 
of Second Language Acquisition (SLA). Gardner's concept of Integrativeness/integrative 
motivation emerged from socio-educational model, which is defined as a language learner's 
positive view to other languages, or target language and its culture. Some researchers link 
integrative motivation with achievement (Masgoret & Gardner, 2003). Dörnyei (2003) 
reconstructed the concept of Integrativeness; he said, "an 'integrative' component has consistently 
emerged in empirical studies even in the most diverse context, explaining a significant portion of 
the variance in language learning behavior" (p. 5).  
Later on, Dörnyei (2010a) disagreed with the concept of integrative motivation as it is 
placed in the socio-educational model. He continued that it does not exist in mainstream 
motivational psychology. In addition, the theory of Integrativeness seems sensible in a 
multicultural context such as Canada, where it was tested by Gardner and his colleagues. It is 
worth it to note that Canada is one English speaking country, which differs from many countries 
where English language is taught as EFL. Therefore, the theory of Integrativeness lacks of 
validity in non-English speaking countries, in where there are no community to integrate with 
(Dörnyei, 2010a). Such a conflict between the theory of Integrativeness and reality stimulated 
Doenyei to find a remedy that is more accurate. Hence, Dörnyei (2005) came up with the theory 
of motivation that namely the L2 Motivational Self System. It describes motivation of learning a 
language; and it consists of three elements, as Dörnyei (2009b) stated: 
1. Ideal L2 Self, which is the L2-specific facet of one's ideal self. If the person we 
would like to become speaks an L2, the Ideal L2 Self is a powerful motivator to learn 
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the L2.  
2. Ought-to L2 self, which concerns the attributes that one believe one ought to 
possess to meet expectations and to avoid possible negative outcomes.  
3. L2 Learning Experience, which concerns situated motives related to the immediate 
learning environment and experience (e.g. the impact of the teacher, curriculum, and 
peer group; the experience of success.) (p. 29) 
In contrast to the socio-educational model that pictures language learners as seekers for 
new community connection through language (Ryan 2008), Dörnyei's theory of L2 Motivational 
Self System makes other contextual components impact motivation. However, based on 
Dörnyei's system, learners could have access to new culture and L2, despite not having an 
interaction with members of target culture (Ryan, 2008).  
L2 Motivational Self System Applications on EFL Contexts  
Many research conducted in EFL contexts to examine validity of Dörnyei's model 
(Dörnyei, 2010a). Indeed, his model was proved as valid in EFL contexts. Motivation and 
aptitude illustrate the highest correlation with academic success and they often mingle to deliver 
correlation above 0.50 (Dörnyei and Skehan, 2008).  
Research Questions 
1. What is the participants’ internal motivation of speakers as described by the L2 
Motivational Self System?  
2. What, if any, motivational constructs positively correlate with using English outside of 
 class time? 
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3. Do their cultural identities have an influence on their levels of motivation towards 
learning English? 
Purpose of the Study  
It is worthily mentioning that several studies confirms correlation between the L2 
Motivational Self-System and intended learning effort; in spite of the long time the concept of 
Integrativeness dominated the field of motivation in SLA. Furthermore, Dörnyei (2010a) claimed 
that those studies found higher correlations between the L2 Motivational Self-System than with 
Intergrativeness.    
My study focuses on Saudi students in an English as a Second Language (ESL) context in 
the US for several reasons. The first is that most of Saudi students are limited to the time at 
Intensive English Programs (IEPs), which is one year and a half (18 months). Therefore, they 
need to keep working hard to get accepted at universities. If a Saudi student could not get 
accepted in a university during the period of studying at IEPs, the Saudi Arabian Cultural 
Mission (SACM) at Virginia, US will ask the student to leave the States. Besides that, the SACM 
will not provide the students with stipend, tuition fee or health insurance. The second reason, in 
addition to the time limitation, the number of Saudi students studying at in the United States is 
increasing year after year. They are more than 34.000 students in 2012, which means they were 
the fourth nation among all international students who studying in the United States (Open 
Doors, 2012). However, English language instructor at IEPs would be better to know what 
motivate Saudi students to keep them moving in right tracks. The last reason is that most, if not 
all, of Saudi students live in a homogenous community in Saudi Arabia, which may influence the 
way Saudi students view American culture. Hence, investigation is needed to find the correlation 
13 
 
between living in a homogenous community and learning English in another complete different 
culture. Dörnyei (2009a) says, "an inherently social process" in which the individual needs to 
interact with L2 speakers (p. 244). So, it is hard to picture someone learns a language without 
interacting with other speakers.  
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Chapter II: Review of the Literature 
 Socio-Educational Model and Integrative Motivation 
In the late fifties, Gardner and Lambert's study (1972) introduced the concept of 
Integrativeness research as well as motivational research to the field of SLA. Gardner (2005), 
claims that the Intergrativeness concept is inspired by Mowrer's (1954) concept of identification. 
The idea of identification, as Mowrer (1954) said, is that motivation children must learn their 
parent's language. There are several factors that Gardner and Lambert (Gardner, 2005) assumed 
that they have tangible impact on language learning, such as early childhood experience, cultural 
background, and/or early home experience and practices. Those factors make individuals easily 
cope with native speakers and their language, which as a result makes language learners 
motivated to learn the target language. Identification concept essentially affords identify to 
individuals when they belong to a group.  
No doubt, culture might have huge influence on someone's life experience; therefore, the 
concept of identification occurred. Gardner mentioned (2005) that he and Lambert never affirm 
Integrativeness describes someone as a must to become a member of a community rather than 
openness. Gardner (2005), said that some people misunderstood Integrativeness in literature of 
motivational research and theory. They describe Integrativeness as none or all condition of 
becoming disposed into a culture repulsing original culture. Moreover, he continued, the 
phenomenon of becoming acculturated into another the target language occurs in farthest 
situations.  
Integrativeness in the Socio-Educational model is categorized as integrative orientation 
routing, attitudes towards target language community, and interest in target languages (Gardner, 
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2005). However, appreciating foreign cultures is not the case of learning foreign languages just 
by internalizing the concept of openness. Learning a foreign language requires taking actions. As 
a matter of fact, Integrativeness is one component that motivation consists of besides attitudes to 
the learning situation and instrumentality as Gardner (2005) claimed.  
In regard to examining the authenticity of Gardner and Lambert's work, Ushioda (2010) 
mentioned that both "focused attention on the inherent psychological dimension of motivation in 
SLA, which distinguishes it from motivation in other domains of learning" (p. 20). Gardner 
(1985) claims,"the words, sounds, grammatical principles and the like that language teacher tries 
to present are more than aspects of some linguistics code; they are integral parts of another 
culture" (p. 6). Obviously, it does not mean language learners omit their culture and replace the 
new culture in their memory but it is difficult segregate language from culture or vice versa.    
For decades, most researchers have been trying to correlate integrative motivation and 
achievement in field of learning languages. A 75 meta-analysis studies which contained more 
than 10,000 participants, Masgoret and Gardner (2003) found crucial correlation between 
achievement and integrative motivation that were elicited by self-ratings, objective tests, and 
grades. Hence, the most important correlation in the Socio-Educational model was achievement 
and motivation (Masgret and Gardner, 2003).  
The L2 Motivational-Self-System 
In Hungary, the concept of the Motivational Self-System occurred by using a survey that 
was done by more than 8,000 participants. Basically, the survey was aimed to collect data for 
Integrativeness (Dörnyei and Csizér, 2002). They also summarized: "we believe that rather than 
viewing (Integrativeness) as a classic and therefore (untouchable) concept, scholars need to seek 
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potential new conceptualizations and interpretation that extend or elaborate on the meaning of 
the term without contradicting the large body of relevant empirical data accumulated during the 
past four decades.", (p. 256).  
Dörnyei and Csizér (2002), concluded that Integrativeness might not be a path to 
acculturation into new community as it is process of identification that happens to someone's 
self-concept. The relationship between Integrativeness and identification that individual may 
have as a self-concept was explained by Dörnyei (2010a), "Looking at (Integrativeness) from the 
self-perspective, the concept can be conceived of as the L2 specific facet of the one's ideal self. If 
our ideal self is associated with the mastery of an L2, that is, if the person that we would like to 
become is proficient in the L2, we can be described in Gardner's (1985) terminology as having 
an integrative motive.", (p. 78).  
The concept of identification is the reason for the birth of Integrativeness concept. 
Therefore, it could be said that in Socio-Educational model, a language learner might have 
unspecified identification that is waiting for the right identification from target community to 
reflect it. Arguably, Noels, Clement, and Pelletier (2001) claimed that Integrative motive could 
be considered under the umbrella of extrinsic motivation rather than intrinsic motivation. For the 
reasons above, the L2 self-system might be understood as having description that says language 
and identity could be seen as inseparable factors for learning a language.  
By looking at dictionaries, the word identity has multiple meanings. Longman (2015) one 
of it definitions says "the qualities and attitudes that a person or group of people have, that make 
them different from other people." The word origin came from latin word (identitas) which 
means idem (same). Surprisingly, the former definition contains two words that illustrate two 
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features of disposing with a culture. They are the qualities and the attitudes. Hence, after looking 
up to the word identity, it would be easier to conclude that identity is a condition of a person in 
an active way in a society. Oyserman, Bybee, and Terry (2006), mentioned that there is 
incorporation between social and personal identities in our self-concept. Social identities are 
linked to the features and goals that seem to be held as groups not individuals, which simply 
explains the possibility of how language learners may encounter conflict with new target 
languages cultures. So, the Ideal L2 Self is a good example of identification and possible selves, 
which is connected to mainstream psychological theory.  
Many studies confirmed the correlation between language learners identify with new 
communities and impacts on L2 proficiency. Ushioda (2010), mentioned that how it is clear the 
perception of selves and their groups in closenesses to different ethno-linguistic groups will 
influence the quality, quantity of using L2 and "the exposure they will choose to engage in" (p. 
13). She continues "the cognitive-perceptual processing mechanisms in relation to, for example, 
important phonetic distinctions in the target language" (p. 13).   
Dörnyei (2010a), to articulate the Ideal self theory, he adopted the work from Markus and 
Nurius (1986) who formulated the existence between motivation and possible selves. They 
claimed, "Possible selves are the ideal selves that we would very much like to become. They are 
also the selves we could become, and the selves we are afraid of becoming. The possible selves 
that are hoped for might include the successful self, the creative self, the rich self, the thin self, or 
the loved and admired self, whereas the dreaded possible selves could be the alone self, the 
depressed self, the incompetent self, the alcoholic self, the unemployed self, or the bag lady 
self." (p. 954). Apparently, there is a correlation between possible selves and human self-
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visualization. Moreover, Oyserman, Bybee, and Terry (2006), found that, self-regulatory efforts 
boosts, when there are equation and plausibility between positive and negative selves. They were 
able to find out the relationship between self-imagination and motivation after they conducted a 
study on minority and low-income students. Those students illustrated improvement not only in 
their academic study and standardized test scores, but also their attendance and behaviors. The 
improvement appeared after they had intervention that researchers tried out to motivate and 
enhance the students' academic possible selves. The participants were neither second language 
learners nor people of means that could afford school tuition and living costs in another country. 
At the end, they concluded that intervention leads to a authentic construct, which might be 
applied to motivation in the field of SLA.  
Intergativeness was incorporated by Dörnyei (Csizér & Dörnyei, 2005a) into L2 
Motivational Self System to place the Ideal L2 Self in an appropriate category. He liked the two 
concepts after he found the solid evidence for Intergativeness in Hungarian context. Basically, he 
brought together motivation from the two perspectives: psychology and SLA. The L2 Self-
System is composed of: the Ideal L2 Self, which is the certain conditions learners would like to 
be, and the ought-to L2 Self, which is composed of external motivation elements that is what 
learners believe that they ought to do (Csizér & Dörnyei, 2005b). In contrast to Dörnyei's 
conclusion that integrative motive concept is contained within the Ideal L2 Self, Gardner 
believes integrative motive is one aspect of intrinsic motivation (Csizér & Dörnyei, 2005a).  
The consistent attempts of incorporation L2 Self System into SLA motivation is aimed to reveal 
how motivation take a place within a self-concept. Ryan (2006), mentioned that the concept of 
integrative motivation places the languages learners as an outsider looking in if the identification 
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happens in an individual's self-concept, then the learners will already be a member and will seek 
verification of that membership. Language learners who developed L2 aspect of the self, means 
they are already L2 community members and they are not outsider looking in. Hence, the 
concept of the Ideal L2 Self determinate that learners might may not only recognize in some way 
with language L2 community members, but that through group that are integrate to who they 
believe they are.   
Dörnyei (2010b), drew a number of conditions that language learners have to have in 
order to obtain a valid motivational paradigm. He also said that the concept behind the 
motivation in learning languages according to his theory of the Ideal-Self is the outcome of 
eliminating the overlapped areas between one's current self-image and one's image of a model 
proficient in target language. The required conditions for having self-guide, as stated by Dörnyei 
(2010b), are: 
1. The learner has a desired future self-image; 
2. which is elaborate and vivid; 
3. which is perceived as plausible and is in harmony-or at least does not clash with the 
expectations of the learner's family, peers and other elements of the social environment; 
4. which is regularly activated in his/her working self-concept; 
5. which is accompanied by relevant and effective procedural strategies that act as a 
roadmap towards the goal; 
6. which also contains elaborate information about the negative consequences of not 
achieving the desire end-state. (p. 257) 
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He dwelled on the features of the conditions by saying that the crucial thing is to have 
existence of cognitive elements, like the individuals' self-evaluation of their competence, and 
systematic assessment of their personal conditions, which reinforce the Ideal L2 Self and 
stabilize their vision for rational expectations. 
The following chapters contain how I am going to collect data, who are participants and, 
what context this research is going to conduct in. After that, I am going to present findings in 
charts followed by discussion and conclusion.  
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Chapter III: Methods 
Participants 
The study was oriented to Saudi Arabian (SA) students at Intensive English Programs 
(IEPs) in the United States. Since the participants were from Saudi Arabia, their first language is 
Arabic. The participants were not limited to certain States but I gathered data from all States. The 
participants had to meet some criteria to be eligible for participating. The first criteria was to 
have a scholarship from Saudi Arabia regardless of the company or the organization that offers 
the scholarship. The second criteria the participants must meet was to be the main students who 
have the scholarship not the chaperones. The chaperones always have longer opportunity to stay 
at IEPs, which is more than two and a half years. In contrast to the chaperones, the main SA 
students have opportunity to finish IEPs in less than two years. The study was not focused on 
picking one gender, so men and women were welcomed to participate. The level of education 
was not going to be considered to volunteer in this study. However, the SA students at IEPs were 
vary based on what degree they were seeking. They could be looking for undergraduate degree, 
graduate degree, or residency after they finished the IEPs. In addition, to the educational level, 
participants' ages were not have roof for maximum number of years. Once a participants' age was 
plus 18, then they were qualified to participate if they met the above criteria. Finally, I planned to 
distribute the questionnaire to most Saudi students at IEPs, but the optimal number I am look for 
is 700 responses.  
Unfortunately, after administering the questionnaire, only 103 participants completed the 
main parts of the questionnaire, which was the Likert-scale. Therefore, all analytical and 
statistical tests were applied to only 103 reliable questionnaires. (See Table 1.) 
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Table 1 
Participants’ Demographic Characteristics  
Characteristics Frequency Percent 
Gender Female 30 29.1 
Male 52 50.5 
Missing 21 20.4 
Total 103 100 
Age 18-25 36 - 
+26 41 - 
Missing 26 - 
Total 103 100 
 
Materials 
A mid-size university in U.S. Midwest, where I am studying, was the place I conducted 
this research. Formats of the questionnaire was designed to be gathered online. There was not a 
paper based format given to students at IEPs. The format was electronic based that was sent to 
students in the other States. The questionnaire I was going to use should be written in Arabic 
language because it was oriented to a certain type of students that were vary in terms of English 
language proficiency. Basically, the IEPs have English language learners in lower, intermediate, 
and advanced levels. Therefore, I do not have a vivid picture of how low their English are as well 
as I do not know how high the advanced students are. Therefore, I was planning to give them the 
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questionnaire in Arabic language. Another reason for giving them an Arabic questionnaire was to 
maximize the validity of the questionnaire. In different words, I did not want the participants, 
especially those in beginning levels to answer questions randomly, which then affect the result of 
the study.  
Content of the Questionnaire 
It will have some questions to identify age, gender, how many years of learning English 
before coming to the IEPs, when did you start learning English, what level you were placed in 
when you arrived at IEPs, how long have you been learning English, and were you able to read 
Roman alphabet when you arrived to the US. Those are examples from many that I will mention 
in the appendix (A) with Arabic translation. One example of one item that will be included in the 
questionnaire is: 
What is you first language: 
How long have you been living in the US?    
 Year(s):______   Month(s):_______ 
The questionnaire consists of four parts in total of 79 items. The first, second, and third 
parts of the questionnaire was adopted from former studies (Islam, Lamb, and Chambers, 2013; 
Magid, 2011; Meechai, 2010; Ryan, 2008). The last part of the questionnaire was drawn by the 
researcher. The items are randomly placed in each part of the questionnaire in order to not 
drawing participants' attention to what I am going to investigate. The idea of the questionnaire 
was adopted from previous studies and had some modification to be validated (Islam, Lamb, and 
Chambers, 2013; Magid, 2011; Meechai, 2010; Ryan, 2008). Each item is intended to investigate 
only one aspect as I will show those aspects and what items go under them. A total of 18 sub-
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scales, which are: Motivated Learning Behavior/Intended Effort, English Anxiety, 
Integrativeness, Ideal L2 Self, Cultural Interest, Ought-To L2 Self, Attitudes Towards L2 
Community, Parental Encouragement/Family Influence, Instrumentality-Promotion, 
Instrumentality-Prevention, Self-Confidence, Attitudes Towards Learning English, Travel 
Orientation, Fear of Assimilation, Ethnocentrism, Interest in the English Language, and Social 
Group. The last one is not formed in a Likert-Scale, which is designed to investigate participants’ 
background.  
 Motivated Learning Behavior/Intended Effort:  
5. If an English course was offered at college or somewhere else in the future, I would 
like to take it.  
17. I am working hard at learning English.  
 28. I am prepared to expend a lot of effort in learning English. 
 41. I think I am doing my best to learn English.  
 English Anxiety:  
11. I would feel uncomfortable speaking English with a native speaker.  
22. I get nervous and confused when I speak in my English class. 
35. If I met a native speaker of English, I would feel nervous.  
59. I would get tense if a foreigner asked me for directions in English.  
 Integrativeness: 
45. How important do you think learning English is in order to learn more about culture 
and art of its speakers? 
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48. How much would you like to become similar to the English language speakers? 
51. How much do you like English? 
 Ideal L2 Self: 
8. I can picture myself traveling outside my country and speaking English. 
20. I can imagine a situation where I am speaking English with foreigners.  
33. I picture myself as someone who speaks English.  
58. Whenever I think of my future career, I imagine myself using English.  
66. The things I want to do in the future require me to use English.  
 Cultural interest: 
43. Do you like English music (e.g. Hip-hop)? 
46. Do you like English movies? 
49. Do you like English magazines, newspapers, or books? 
52. Do you like TV shows made in English speaking countries? 
 Ought-To L2 Self: 
13. I study English because my best friends think it is an important language. 
25. I have to study English because if I do not, I think my parents will be disappointed.  
38. English is important to me because people surrounding me expect me to learn 
English.  
 Attitudes towards L2 community: 
44. Do you like to travel to English speaking countries? 
47. Do you like people who live in English speaking countries? 
50. Do you like to meet people from English speaking countries? 
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53. Would you like to know more about people from English speaking countries? 
 Parental Encouragement/Family Influence: 
2. My parents encourage me to learn English.  
14. My family encourage me to take every opportunity to use my English (e.g. speaking 
and reading).  
29. My family encourage me to study English in my free time.  
40. My family encourage me to attend extra English classes after class (e.g. conversation 
class).  
62. My parents believe that I must learn English to be an educated person.  
 Instrumentality-Promotion: 
6. Studying English can be important to me because I think one day will help me getting 
a good job.  
18. Studying English is important to me because English proficiency is necessary for 
promotion in future.  
31. Studying English is important to me because I would like to spend long period of 
time living outside my country (e.g. working or as a student).  
55. Studying English can be important for me because I think I'll need it for further 
studies on my major.  
64. Studying English is important to me because with English I can work outside my 
country.  
 Instrumentality-Prevention: 
10. I have to learn English because it is a core course and I cannot graduate with taking it. 
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23. I have to study English because I do not want to get bad grades in English classes. 
36. My future success depends on studying English.  
60. Studying English is important for me because I do not want to get poor score in 
English proficiency tests (e.g. TOEFL or IELTS). 
67. Studying English is important to me because, if I do not have knowledge of English, 
I'll be considered a weak student. 
 Linguistic self-confidence: 
7. If I make more effort, I will be able to master English.  
19. I believe that I will be able to read and understand most texts in English if  I keep 
studying it. 
32. I am sure I will be able to write in English comfortably if I keep studying.  
57. I am sure I have a good ability to learn English. 
 Attitudes toward learning English: 
12. I like the environment of my English classes.  
24. I find learning English really interesting.  
37. I always look forward to English classes. 
61. I really enjoy learning English.  
 Travel Orientation: 
1. Learning English is important to me because I would like to travel internationally. 
26. Studying English is important for me so without English I cannot travel a lot.  
39. I study English because it is the key for enjoying traveling abroad. 
 Fear of assimilation: 
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9. I think that there is a danger that Saudi people may forget the value of Saudi culture, as 
a result of internationalism.  
21. I think the Arabic language is westernizing because of the influence of the English 
language. 
34. Because of the influence of the English-speaking countries, I think the moral of Saudi 
people are becoming worse. 
56. I think the cultural and artistic value of English are going to decrease the value of 
Saudi culture. 
63. I think that, as internationalization advances, there is a danger of losing the Saudi 
identity. 
 Ethnocentrism: 
4. I am very interested in the customs and traditions of other cultures. 
16. I think I would be happy if other cultures were more similar to Saudi. 
30. I respect the values and customers of other cultures.  
54. The world would be better if everybody lived like Saudi people.  
65. I am proud to be Saudi.  
 Interest in the English language: 
3. I feel happy when hearing English spoken.  
15. I am interesting in the way English is used in conversation.  
27. I find the difference between Arabic vocabulary and English vocabulary interesting. 
42. I like the rhythm of English.  
 Social group: 
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68. I like to use Arabic when I am sitting with a group of Americans and Saudis.  
69. Outside classes, I speak English most of the time.  
70. I encourage my Saudi friends to speak English.  
71. Most of my Saudi friends feel uncomfortable when using English with me.  
72. Most of my friends are Saudi Arabian.  
  Participant background: 
All items in section IV were made to investigate participants’ background.  
Islam, Lamb, and Chambers, 2013, explained some of these subscales in details: 
1. Instrumentality-Prevention: These are the duties and fears that language learner 
has concerning language learning. It is hypothesized to correlate with the Ought-
To L2 Self. 
2. Instrumentality-Promotion: Its items focus on the learners practical wishes for the 
future. It's hypothesized to correlate with the Ideal L2 Self.  
3. Attitudes toward learning English: It measures the participants' degree of 
satisfaction and enjoyment in the L2 learning experience.  
4. Attitudes toward L2 community: It measures the participants' attitudes toward 
English-speaking community and the ethno-linguistic vitality of them. (p. 235) 
The participants will read instructions before filling in this questionnaire. One of the 
instruction illustrates that if your first language is not Arabic, you are not qualified to volunteer 
in this self-report because this survey is made for Saudi Students who are native speakers of 
Arabic. Hence, the item mentioned above, will be used to assure the participants' first language is 
Arabic. If a participant done the questionnaire and he or she provided different first language 
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than Arabic or two first languages, the questionnaire will not be used for data analysis. The 
questionnaire I am using is borrowed from previous studies on motivation (Islam, Lamb, and 
Chambers, 2013; Magid, 2011; Meechai, 2010; Ryan, 2008).  
Procedures 
The questionnaire was posted on the website of Saudi students in USA. Then, the 
administration of the website spread it to the SA students in Twitter, Facebook, and other social 
medias pages. In addition to post on the website, they will send it as e-mails to IEPs students. 
Saudi Arabian Cultural Mission (SACM) gave me a permission to post it on its official page on 
Facebook. The Questionnaire was designed with assistance from Statistical Consulting and 
Research Center. A Survey Monkey program was used to construct the format of the 
questionnaire.  
Analysis 
In this study, several data analysis will be used to make succinct findings. The first data 
analysis that l will use is the t-test. The reason for using that is because I am going to find 
whether the two variables are the same or different. One instance of two variables are male and 
female. The other data analysis I am going to use is the correlation to find out if some variables 
are related to each other or not. 
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Chapter IV: Results  
Introduction  
The research questions designed in this study were oriented to examine the effectiveness 
of the L2 Motivational Self System in explaining the motivation of IEP Saudi students, and the 
relationship, if any between the sub-scales with learning English. The following section details 
the findings of the data analysis and the quantitate results of the study.  
Data Analysis 
After administering and compiling the survey, the data was coded and inserted into a 
Microsoft SPSS program. A total of 103 questionnaires were found to be coded after eliminating 
the missing data. Therefore, the mean values of the survey were calculated for each sub-scale. A 
six-item Likert scale was used in this survey; therefore, the appropriate way was to round the 
mean value to a whole number. The missing data was not an issue because the first three parts of 
the questionnaire were done by a total number of 103 participants. Hence, the number is allowed 
to examine the correlation between male and female participants. The last part of the 
questionnaire had a fewer number of participants; however, it did not affect the reliability of the 
questionnaire because it was not designed in a Likert scale.  
Descriptive Statistics  
Mean and medians. 
 The mean and median for all of the sub-scales and variables from the study were found 
after using descriptive statistics. Table (2) illustrates the computed data for all sub-scales. The 
highest mean values came to light from the following sub-scales: Ideal L2 Self (M=4.78), 
Integrativeness (M=4.68), Self-Confidence (M=4.68), and Promotional instrumentality 
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(M=4.51). The mean values for all sub-scales were varied, which suggests that the participants' 
motivation to learn the language is unpredictable. The following four sub-scales show the highest 
standard deviation, which indicates that students also vary to a high degree: 
Self-Confidence (SD= 1.49), Interest in English Language (SD=1.45), Motivated Learning 
Behavior/Intended Learning Effort (SD=1.43), and Travel Orientation (SD=1.41).  
Table 2 
Descriptive Statistics of Sub-Scales 
Sub-Scale Mean & Standard Deviation N M SD 
Motivated Learning Behavior/Intended Effort 103 4.13 1.43 
English Anxiety 103 3.02 1.09 
Integrativeness 103 4.68 1.31 
Ideal L2 Self 103 4.78 1.36 
Cultural Interest 103 4.08 1.23 
Ought-To L2 Self 103 3.21 1.23 
Attitudes Toward L2 Community 103 4.30 1.19 
Parental Encouragement/Family Influence 103 3.59 1.43 
Instrumentality-Promotion 103 4.51 1.31 
Instrumentality-Prevention 103 3.90 1.24 
Self-Confidence 103 4.68 1.49 
Attitudes Toward Learning English 103 4.29 1.36 
Travel Orientation 103 3.84 1.41 
Fear of Assimilation 103 2.89 1.12 
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Ethnocentrism 103 4.07 1.12 
Interest in the English Language 103 3.91 1.45 
Social Group 103 3.51 0.83 
 
Reliability of Coefficients 
All data in Table (3) presents the mean values, standard deviations, and Cronbach’s 
Alpha for three dependent variables, which are Attitudes Toward Learning English, Motivated 
Learning Behavior/Intended Effort, and Social Group.  
Table 3 
Descriptive Data of Dependent Variables and Reliability of Coefficients  
Dependent Variable N M SD Cronbach’s 
Alpha 
Value 
Number 
of Items 
Motivated Learning Behavior/Intended 
Effort 
103 4.13 1.43 0.87 4 
Attitudes Toward Learning English 103 4.29 1.36 0.87 4 
Social Group 103 3.51 0.83 0.51 5 
 
Regressions 
Attitudes toward learning English. 
 In order to investigate if any of the variables predict the attitudes toward learning 
English, a multiple regression analysis was performed with that scale as the dependent variable. 
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Only three sub-scales were deserved to be mentioned. The first sub-scale that illustrated the most 
significant predictor to the attitudes toward learning English was the interest in the English 
language (B=.452, p=.000). In addition, the data demonstrated that the second crucial predictor 
of the attitudes toward learning English was the sub-scale of integrativeness (B=.201, p=.028 
(p>.05). Surprisingly, and in contrast to integrativeness and interest in learning English, the sub-
scale of the fear of assimilation showed a negative trend (B= -.119, p=.068). This negative trend 
indicates that the more Saudi Students want to learn English, the less fear they have to assimilate 
to English community. The trend did not meet the requirement of being statistically significance, 
though; it has to be mentioned.  (See Table 4.)  
Table 4  
Attitudes Toward Learning English Coefficients 
Model B Sig. 
Interest in learning English 
Language 
.452 .000 
Integrativeness .201 .028 
Fear of Assimilation -.119 .068 
*p<0.05 
**p<0.01  
Motivated learning behavior/intended effort. 
As the most significant predictor for the sub-scale of attitudes toward learning English, 
the data demonstrated the interest in learn English is also the most significant predictor for the 
variable motivated learning behavior/intended learning effort (B=.373, p=.000). Moreover, self-
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confidence was shown as an important predictor for this dependent variable (B=.392, p=.009). 
Under the same variable (Motivated Learning Behavior/Intended Effort), a trend was occurred 
while analyzing the data that was Ethnocentrism (B=.225, p=.062). See Table 5. 
Table 5 
Motivated Learning Behavior/Intended Effort Coefficients 
Model   B Sig. 
Interest in learning English 
Language 
.373 .000 
Self-Confidence .392 .009 
Ethnocentrism .225 .062 
*p<0.05 
**p<0.01 
Social group. 
The last dependent variable had two main predictors and a trend. The most significant 
predictor was the self-confidence (B= -.419, p=.006). The important predictor was 
Ethnocentrism (B=.256, p=.037). The last dependent variable was illustrated to a degree below 
the value of a trend, which was the ideal L2 self (B=.292, p=.072). See Table 6. 
Table 6 
Social Group Coefficients 
Model B Sig. 
Self-Confidence -.419 .006 
Ethnocentrism .256   .037 
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Ideal L2 Self  .292 .072 
*p<0.05 
**p<0.01 
Inferential Statistics  
Cronbach’s alpha. 
 A reliability analysis was performed subsequent to the descriptive analysis in order to 
assure that all sub-scales were reliable. Fortunately, Kline (2005) says that there is not a perfect 
standard that frames how high coefficient reliability should take. However, Kline suggests some 
basic standards; near to .90 is considered excellent, about .80 is reported as very good, and 
around .70 is considered adequate. In the field of SLA, research on motivation is considered 
adequate if it is above .60 (Islam, Lamb, and Chambers, 2013; Meechai, 2010).  
After application of the Cronbach's Alpha, only two sub-scales values were below the 
adequate point; they are Ought-To L2 Self (a= 0.52) and Social Group (a=0.51). The rest of sub-
scales scored between adequate to very good point except the sub-scale of Ideal-L2 Self was 
excellent (a=0.91) (Table 5). To investigate what reasons made the sub-scales of Ought-To Self 
and Social Group score the lowest points, Pallant (2007) claims that there is a relationship 
between number of items in a sub-scale and the point of Cornbach Alpha. Therefore, he suggests 
to include a mean inter-item correlation for the relatively less items sub-scales. Unfortunately, in 
this study, such as test could not be applied since the lowest sub-scales contained three items and 
five items respectively.   
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Table 7 
Reliability Coefficients of Variables  
Dependent Variable  Number of 
Items 
Cronbach’s 
Alpha Value 
Motivated Learning Behavior/Intended Effort 4 0.87 
English Anxiety 4 0.67 
Integrativeness 3 0.84 
Ideal L2 Self 5 0.91 
Cultural Interest 4 0.77 
Ought-To L2 Self 3 0.52 
Attitudes Toward L2 Community  4 0.82 
Parental Encouragement/Family Influence 5 0.87 
Instrumentality-Promotion  5 0.82 
Instrumentality-Prevention 5 0.76 
Self-Confidence 4 0.88 
Attitudes Toward Learning English 4 0.87 
Travel Orientation  3 0.73 
Fear of Assimilation 5 0.73 
Ethnocentrism 5 0.67 
Interest in the English Language 4 0.85 
Social Group 5 0.51 
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Correlations 
 A correlational analysis was performed to understand the linear relationships among all 
sub-scales; Table (8) demonstrates all data. 
Table 8 
Linear Correlations of All Sub-Scales  
 
*p<0.05, **p<0.01 
1. Motivated Learning Behavior/Intended Effort: 
This variable of Motivated Learning Behavior/Intended Effort had strong correlations 
with the following sub-scales: Integrativeness, Ideal L2 Self, Cultural Interest, Attitudes Toward 
L2 Community, Parental/Family Encouragement, Promotional Instrumentality, Prevention 
Instrumentality, Self-Confidence, Attitudes Toward Learning English, Travel Orientation, 
Ethnocentrism, Interest In English Language, and Social Group. See Table (9). 
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Table 9 
Strong Correlations with Motivated Learning Behavior/Intended Effort
 Motivated Learning Behavior/Intended 
Effort 
Motivated Learning Behavior/Intended 
Effort 
- 
Integrativeness .543** 
Ideal L2 Self .815** 
Cultural Interest .496** 
Attitudes Toward L2 Community .560** 
Parental/Family Encouragement .388** 
Promotional Instrumentality .785** 
Prevention Instrumentality .553** 
Self-Confidence .847** 
Attitudes Toward Learning English .781** 
Travel Orientation .495** 
Ethnocentrism .764** 
.Interest in the English Language .799** 
Social Group .244* 
*p<0.05, **p<0.01 
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All of above variables were correlated positively with Motivated Learning 
Behavior/Intended Effort. Interestingly, the value of correlation between Attitudes Toward 
Learning English with Motivated Learning Behavior/Intended Effort was similar to the same 
study conducted in Japan (Ryan, 2008). 
2.  English Anxiety:  
 English Anxiety had the most significant negative indicators. For instance, Ideal L2 Self 
negatively indicates relationships with the dependent variable of Anxiety (r=-0.204, p<0.05). The 
same thing happened with Ought-To Self (r=-0.316, p<0.01), Instrumentality-Promotion (r=-
0.208, p<0.05), Self-Confidence (r=-0.267, p<0.01), Attitudes Toward English Language (r=-
0.272, p<0.01), and Interest In English Language (r=-0.211, p<0.05). See Table (10).  
Table 10 
Strong Correlations with English Anxiety 
 English Anxiety 
English Anxiety - 
Ideal L2 Self -.204* 
Ought-To Self .316** 
Instrumentality-Promotion -.208* 
Self-Confidence -.267** 
Attitudes Toward English Language -.272** 
Fear of Assimilation .418** 
Interest In English Language -.211* 
*p<0.05,**p<0.01 
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In spite of the bulk of negative indicators, only two positive indicators should be 
mentioned, which are Ought-To Self (r=0. 316, p=0.01) and the Fear Of Assimilation (r=0.418, 
p=0.01). It indicates that some participants do not use the English language because they are 
afraid of losing their Saudi identity.  
3. Integrativeness:  
All variables positively correlated with Integrativeness showed very strong statistical 
significance values of (p<0.01). The variables are: Ideal L2 Self (r=0.650), Cultural Interest 
(r=0.787), Attitudes Toward L2 Community (r=0.787), Parental Encouragement (r=0.315), 
Instrumentality-Prevention (r=0.412), Self-Confidence (r=0.585), Attitudes Toward English 
Language (r=0.695), Travel Orientation (r=0.411), Ethnocentrism (r=0.560), Interest In The 
English Language (r=0.599), and Social Group (r=0.447). See Table (11). 
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Table 11 
Strong Correlations with Integrativeness 
 Integrativeness 
Integrativeness - 
Ideal L2 Self .650** 
Cultural Interest .787** 
Attitudes Toward L2 Community .787** 
Parental Encouragement .315** 
Instrumentality-Promotion .644** 
Instrumentality-Prevention .412** 
Self-Confidence .585** 
Attitudes Toward English 
Language 
.695** 
Travel Orientation .411** 
Ethnocentrism .560** 
Interest In The English Language .599** 
Social Group .447** 
*p<0.05, **p<0.01 
 
4. Ideal L2 Self:  
The Ideal L2 Self variable also has very statistically significant values of (p<0.01). The 
variables are Cultural Interest (r=0.555), Attitudes Toward L2 Community (r=0.643), Parental 
Encouragement (r=0.434), Promotion-Instrument (r=0.859), Prevention-Instrument (r=0.649), 
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Self-Confidence (r=0.923), Attitudes Toward English Language (r=0.780), Travel Orientation 
(r=0.549), Ethnocentrism (r=0.790), Interest In The English Language (r=0.746), and Social 
Group (r=0.339). See Table (12). 
Table 12  
Strong Correlations with Ideal L2 Self 
 Ideal L2 Self 
Ideal L2 Self - 
Cultural Interest .555** 
Attitudes Toward L2 Community .643** 
Parental Encouragement .434** 
Promotion-Instrument .859** 
Prevention-Instrument .649** 
Self-Confidence .923** 
Attitudes Toward English Language .780** 
Travel Orientation .549** 
Ethnocentrism .790** 
Interest In The English Language .746** 
Social Group .339** 
*p<0.05, **p<0.01 
5. Cultural Interest:  
There are 11 variables that positively have important relationships with it. The first 
correlation is with Ought-To Self (r=0.213, p<0.05), the second correlation is with Attitudes 
Toward L2 Community (r=0.818, p<0.01), then Family Encouragement (r=0.333, p<0.01), 
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followed by Promotion-Instrument (r=0.535, p<0.01), Prevention-Instrument (r=0.355, p<0.01), 
Self-Confidence (r=0.494, p<0.01), Attitudes Toward English Language (r=0.622, p<0.01), 
Travel Orientation (r=0.330, p<0.01), Ethnocentrism (r=0.466, p<0.01), Interest In The English 
Language (r=0.453, p<0.01), and Social Group (r=0.388, p<0.01). See Table (13). 
Table 13 
Strong Correlations with Cultural Interest 
 Cultural Interest 
Cultural Interest - 
Ought-To Self .213* 
Attitudes Toward L2 Community .818** 
Family Encouragement .333** 
Promotion-Instrument .535** 
Prevention-Instrument .355** 
Self-Confidence .494** 
Attitudes Toward English 
Language 
.622** 
Travel Orientation .330** 
Ethnocentrism .466** 
Interest In The English Language .543** 
Social Group .388** 
                                   *p<0.05, **p<0.01 
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6. Ought-To Self: 
For Ought-to Self, the first positive variable is Parental Encouragement (r=0.486, 
p<0.01), the second is Prevention-Instrument (r=0.393, p<0.01), then Attitudes Toward English 
Language (r=0.211, p<0.05), followed by Travel Orientation (r=0.476, p<0.01), Fear of 
Assimilation (r=0.284, p<0.01), Ethnocentrism (r=0.297, p<0.01), Interest In The English 
Language (r=0.232, p<0.05), and Social Group (r=0.285, p<0.01). See Table (14). 
Table 14 
Strong Correlations with Ought-To Self 
 Ought-To Self 
Ought-To Self - 
Parental Encouragement .486** 
Prevention-Instrument .393** 
Attitudes Toward English 
Language 
.211* 
Travel Orientation .476** 
Fear of Assimilation .284** 
Ethnocentrism .297** 
Interest In The English Language .232* 
Social Group .285** 
  
 *p<0.05, **p<0.01 
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7. Attitudes Toward L2 Community:  
This variable has no negative correlations. All correlations with this variable are positive. 
The first one is Family Encouragement (r=0.331, p<0.01), the second is Promotion-Instrument 
(r=0.657, p<0.01), followed by Prevention-Instrument (r=0.430, p<0.01), Self-Confidence 
(r=0.596, p<0.01), Attitudes Toward English Language (r=0.652, p<0.01), Travel Orientation 
(r=0.377, p<0.01), Ethnocentrism (r=532, p<0.01), Interest In The English Language (r=0.630, 
p<0.01), and Social Group (r=0.425, p<0.01). See Table (15). 
Table 15 
Strong Correlations with Attitudes Toward L2 Community 
 Attitudes Toward L2 
Community 
Attitudes Toward L2 Community - 
Family Encouragement .331** 
Promotion-Instrument .657** 
Prevention-Instrument .430** 
Self-Confidence .596** 
Attitudes Toward English 
Language 
.652** 
Travel Orientation .377** 
Ethnocentrism .532** 
Interest In The English Language .630** 
Social Group .425** 
                       *p<0.05, **p<0.01 
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8. Parental/Family Encouragement:  
Variables correlated positively with this Parental/Family Encouragement. A total of eight 
variables have values of (p<0.01), which are: Promotion-Instrument (r=0.426), Prevention-
Instrument (r=0.382), Self-Confidence (r=0.346), Attitudes Toward English Language (r=0.437), 
Travel Orientation (r=0.459), Ethnocentrism (r=0.411), Interest In the English Language 
(r=0.407), and Social Group (0.262). See Table (16). 
Table 16 
Strong Correlations with Parental/Family Encouragement 
 Parental/Family 
Encouragement 
Parental/Family Encouragement - 
Promotion-Instrument .426** 
Prevention-Instrument .382** 
Self-Confidence .346** 
Attitudes Toward English 
Language 
.437** 
Travel Orientation .459** 
Ethnocentrism .411** 
Interest In the English Language .407** 
Social Group .262** 
*p<0.05, **p<0.01 
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9. Promotion-Instrument:  
The variables have strong positive correlations with Promotion-Instrument . A total of 
seven indicators: Prevention-Instrument (r=0.653, p<0.01), Self-Confidence (r=0.873, p<0.01), 
Attitudes Toward English Language (r=0.753, p<0.01), Travel Orientation (r=0.563, p<0.01), 
Ethnocentrism (r=0.761, p<0.01), Interest In The English Language (r=0.804, p<0.01), and 
Social Group (r=0.331, p<0.01). See Table (17). 
Table 17 
Strong Correlations with Promotion-Instrument 
 Promotion-
Instrument 
Promotion-Instrument - 
Prevention-Instrument .653** 
Self-Confidence .873** 
Attitudes Toward English 
Language 
.753** 
Travel Orientation .563** 
Ethnocentrism .761** 
Interest In The English Language .804** 
Social Group .331** 
*p<0.05, **p<0.01 
10. Prevention-Instrument: 
 The variable of Prevention -Instrument is shown as positively correlated with several 
variables. Those variables are: Self-Confidence (r=0.587), Attitudes Toward Learning English 
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(r=0.524), Travel Orientation (r=0.517), Ethnocentrism (r=0.571), Interest In English Language 
(r=0.547), and the last variable is Social Group (r=0.300). See Table (18). 
Table 18 
Strong Correlations with Prevention-Instrument 
 Prevention-
Instrument 
Prevention-Instrument - 
Self-Confidence .587** 
Attitudes Toward Learning 
English 
.524** 
Travel Orientation .517** 
Ethnocentrism .571** 
Interest In English Language .547** 
Social Group .300** 
*p<0.05, **p<0.01 
11. Self-Confidence: 
 A negative correlations occurred in addition to positive correlations under this sub-scale. 
Attitudes Toward English Community occurred as the first positive variable (r=0.772, p<0.01), 
Travel Orientation is the second variable (r=0.529, p<0.01), followed by Fear Of Assimilation, 
which shows as a negative variable (r=-0.206, p<0.05), then Ethnocentrism (r=0.792, p<0.01), 
Interest In English Language (r=0.777, p<0.01), and Social Group (r=0.215, p<0,05).  See Table 
(19). 
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Table 19 
Strong Correlations with Self-Confidence 
 Self-Confidence 
Self-Confidence - 
Attitudes Toward English 
Community 
.772** 
Travel Orientation .529** 
Fear Of Assimilation -.206* 
Ethnocentrism .792** 
Interest In English Language .777** 
Social Group .215* 
*p<0.05, **p<0.01 
12. Attitudes Toward Learning English:  
As in the previous sub-scale, Fear Of Assimilation is illustrated as negative variable. 
Also, other positive variables correlated significantly with Attitudes Toward English 
Community. The important correlated variables are: Travel Orientation (r=0.578, p<0.01), Fear 
Of Assimilation (r=-0.219, p<0.05), Ethnocentrism (r=0.733, p<0.01), Interest In English 
Language (r=0.845, p<0.01), and Social Group (r=0.258, p<0.01). Table (20). 
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Table 20 
Strong Correlations with Attitudes Toward Learning English 
 Attitudes Toward Learning 
English 
Attitudes Toward Learning 
English  
- 
Travel Orientation .578** 
Fear Of Assimilation -.219* 
Ethnocentrism .733** 
Interest In English Language .845** 
Social Group .258** 
*p<0.05, **p<0.01 
13. Travel Orientation:  
Table (21) shows variables that positively have relationships with this dependent 
variable. A total of three variables have a value of (p<0.01). The first one is Ethnocentrism 
(r=0.605), the next is Interest In English Language (r=0.628), and the last variable is Social 
Group (r=0.306).  
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Table 21 
Strong Correlations with Travel Orientation 
 Travel 
Orientation 
Travel Orientation - 
Ethnocentrism .605** 
Interest In English 
Language 
.628** 
Social Group .306** 
*p<0.05, **p<0.01 
14. Fear Of Assimilation: 
Four variables are shown as statistically correlated with Fear Of Assimilations. They are: 
English Anxiety, Ought To L2 Self, Self-Confidence, and Attitudes Toward Learning 
English. See Table (22). 
Table 22 
Strong Correlations with Fear of Assimilation 
 
 Fear of 
Assimilation 
Fear Of Assimilation  
English Anxiety .418** 
Ought-To L2 Self .284** 
Self-Confidence -.206* 
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Attitudes Toward Learning 
English 
-.219* 
*p<0.05, **p<0.01 
15. Ethnocentrism:  
Two variables statistically correlated with Ethnocentrism, namely: Interest In English 
Language (r=0.743, p<0.01) and Social Group (r=0.399, p<0.01). See Table (23).  
Table 23 
Strong Correlations with Ethnocentrism 
 Ethnocentrism 
Ethnocentrism - 
Interest In English 
Language 
.743** 
Social Group .399** 
*p<0.05, **p<0.01 
16. Interest In English Language:  
One variable is correlated positively with this variable. It is Social Group (r=0.281, 
p<0.01). See Table (24). 
Table 24 
Strong Correlation with Interest In English Language 
 Interest In English Language 
Interest In English Language - 
Social Group .281** 
*p<0.05, **p<0.01
54 
 
Independent Variables 
 T-tests. 
 In order to investigate two independent variables namely Female and Male, a t-test 
(Independent/Group) was then applied to the collected data Tables 25 & 26. There is only one 
sub-scale found as significantly different between the two variables. It is the sub-scale of Ought-
To L2 Self, which is composed of Women (M=2.71, SD=1.10) and Men (M=3.41, SD=1.11), 
t(61.39) = -2.75, p=.008). Therefore, p value concludes that the two independent variables, 
Female and Male, are significantly different from each other. There are three items under the 
Ought-To L2 Self: 
(1) I study English because my best friends think it is an important language, (2) I have to study 
English because if I do not, I think my parents will be disappointed, and (3) English is important 
because people surrounding me expect me to learn English. After reading the three items above 
that Ought-to L2 Self contains, we conclude that Saudi women and men are different in external 
motivation of learning English. Surprisingly, the sub-scale of Cultural Interest has a trend 
between Male and Female variables but not to a significant degree.  
Table 25 
Group/Gender Statistics  
Gender N M Std. Deviation  
Female 30 2.71 1.10 
Male 52 3.41 1.11 
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Table 26 
Independent Samples Test 
 T dt Sig. (2-tailed) 
Ought-To L2 Self -2.75 61.39 .008 
Cultural Interest -1.68 61.88 .097 
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Chapter V: Discussion 
Research Questions 
1. What is the participants’ internal motivation of speakers as described by the L2 
Motivational Self System?  
2. What, if any, motivational constructs positively correlate with using English outside of 
 class time? 
3. Do their cultural identities have an influence on their levels of motivation towards 
 learning English? 
Implications 
As concerns Research Question 1, the category of Ideal L2 Self reliability was examined 
and found to have the most reliable value among all sub-scales. According to Dörnyei (2010b), 
Ideal L2 Self has to have a number of conditions to be effective as motivational factors, which 
are: 
1. The learner has a desired future self-image; 
2. which is elaborate and vivid; 
3. which is perceived as plausible and is in harmony-or at least does not clash with the 
expectations of the learner's family, peers and other elements of the social environment; 
4. which is regularly activated in his/her working self-concept; 
5. which is accompanied by relevant and effective procedural strategies that act as a 
roadmap towards the goal; 
6. which also contains elaborate information about the negative consequences of not 
achieving the desire end-state. (p. 257)  
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 Therefore, not only Ideal L2 Self found as a reliable sub-scale, but also other two sub-
scales, which are Motivated Learning Behavior/Intended Effort and Family Encouragement, 
illustrate reliability to an excellent degree. These three elements fulfilled the conditions drew by 
Dörnyei (2010b) to have motivational self-guides. Even though the later item was found to be 
unreliable in some research conducted in an ESL context (Meechai, 2010), this study's findings 
were different. Also, it showed a high value of reliability in an EFL context (Islam, Lamb, and 
Chambers, 2013).  
A regression test was also applied to figure out predictors of Motivated Learning 
Behavior/Intended Effort (See Table 5) and found Interest in Learning English is the most 
positive predictor, which indicates that Saudi students are having a roadmap towards their goal 
with a great amount of Self-Confidence. Self-Confidence was a reliable factor as well as a 
positive variable of Motivated Learning Behavior/Intended Effort. Interestingly, the category of 
Ethnocentrism was a positive trend variable of Motivated Learning Behavior/Intended Effort, 
which means Saudi students consider their ethnicity while learning English in the US.  
Concerning Research Question 2, in spite of the unreliability of Social Group sub-scale, it 
correlated significantly with all sub-scales except two, namely English Anxiety and Fear of 
Assimilation. Only one correlated sub-scale was unreliable, which is Ought-To L2 Self. 
Therefore, a regression test was used to investigate what sub-scale correlates with the dependent 
variable, Social Group. (See Table 6).  
The first variable was Ethnocentrism, which is a good topic to be studied in future. It 
indicates that Saudi students at American IEPs maintain their ethnicity by learning English 
language. They learn English as a key to educate themselves about different cultures and to 
represent Saudi culture to non-Saudi people. The second variable negatively related to Social 
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Group was Self-Confidence. It is also a rich topic for researchers to conduct research because 
Social Group interaction and linguistic Self-Confidence are supposed to be related positively or 
at least not related. But what was found in this study is ambiguous, so Research Question 2 could 
not be answered.  
Results from Islam, Lamb, and Chambers’s study (2013) demonstrates a correlation 
between Attitudes Toward L2 Community and Cultural Interest. It is the same findings in this 
study. Additionally, Cultural Interest highly correlated with Attitudes Toward English 
Language.  Hence, by looking at Research Question 3, it is obvious to see students' cultural 
identity positively impacted the motivation of learning English.  
However, having results showing no correlation between Ideal L2 Self and Ought-To L2 
Self suggested that Saudi students were not at the stage of improving L2 motivation. Dörnyei 
(2009a) suggests that the correspondence between Ideal L2 Self and Ought-To L2 Self is a 
perfect sign in developing L2 motivation, which was not found in this study.  
Limitations  
Having two unreliable sub-scales (Ought-To L2 Self and Social Group) is the most 
obvious limitation in this study. This kind of research would be much more reliable if all sub-
scales had the same number of items, although one unreliable category had five items and the 
other had three items. Furthermore, such a long questionnaire may lead to participants' anxiety, 
which is clear that not all participants continued and finished the last part. However, the lack of 
written comments could not be based on investigating cultural interest and attitudes toward the 
English community.  
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Sequentially, a few participants identified the level of English proficiency and how they 
have been studying English. So, it is difficult to say this research focuses on neither a certain 
level of ELLs' proficiency nor multiple levels.  
Number of participants is another limitation, although this study has the number of 
participants that is required to be considered subject to generalizations and significant statistic, 
which is 30 participants (Dörnyei & Csizér, 2012). Previous studies have about one thousand 
participants, which made them easier to generalize the L2 Self System study. I hope that this 
study will add something for the future research regarding the L2 Motivational Self System. 
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Chapter VI: Conclusion 
At the end of this study we can say the findings are unpredictable and need to be more 
detailed. Despite unreliability of two categories, Attitudes Toward Learning English and Saudi 
students picturing themselves as English language speakers contribute to the most internal 
motivation. Furthermore, Interest In Learning English and Self-Confidence are the two factors that 
generate motivation and effort among Saudi students at American IEPs. To shed some light on 
whether Saudi students' identity impacts the level of motivation toward learning English, we found 
their identity is not a barrier. In fact, it was a positive influence to learn the English language.  
As a result, ESL instructors better utilize energy of motivation and effort Saudi ELLs 
have and create a more effective learning environment. A flexible environment is a good solution 
since motivation fluctuates up and down over time. This type of environment will be more 
beneficial if ESL instructors consider other variables, such as Self-Confidence, Cultural Interest, 
and Attitudes Toward English Community.  
Conducting research on motivation seems to be focusing on a trivial part; nonetheless, it 
is a crucial part in the field of Second Language Acquisition (SLA). It is so because of the huge 
impact motivation has on language learning outcomes. We have seen many language learners 
give up learning languages due to lack of encouragement. Another reason why this study is 
significant is that the number of ELLs from Saudi Arabia has been increasing at US IEPs. So, 
having more knowledge on how to better teach them will contribute to their success in learning 
the English language.  
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Appendix A: Questionnaire in English 
Part I 
 
I would like you to tell me how much you agree or disagree with the following statements. Just circle 
one number from 1 to 6. 
 
 
Strongly disagree 
1 
 
 
Disagree 
2 
 
 
Slightly disagree 
3 
 
 
Slightly agree 
4 
 
 
Agree 
5 
 
 
Strongly 
agree 
6 
 
 
 
(Example). If you slightly disagree with the following, write this: 1 2 3 4 5 6 
I like snowboarding very much. 1 2 3 4 5 6 
_______________________________________________________________
________ 
      
1. Learning English is important to me because I would like to travel 
internationally.  
1 2 3 4 5 6 
2. My parents encourage me to learn English.  1 2 3 4 5 6 
3. I feel happy when hearing English spoken.  1 2 3 4 5 6 
4. I am very interested in the customs and traditions of other cultures. 1 2 3 4 5 6 
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5. If an English course was offered at college or somewhere else in the future, 
I would like to take it.  
1 2 3 4 5 6 
6. Studying English can be important to me because I think one day will help 
me getting a good job.  
1 2 3 4 5 6 
7. If I make more effort, I will be able to master English.  1 2 3 4 5 6 
8. I can picture myself traveling outside my country and speaking English.  1 2 3 4 5 6 
9. I think that there is a danger that Saudi people may forget the value of Saudi 
culture, as a result of internationalism.  
1 2 3 4 5 6 
10. I have to learn English because it is a core course and I cannot graduate 
with taking it.  
1 2 3 4 5 6 
11. I would feel uncomfortable speaking English with a native speaker.  1 2 3 4 5 6 
12. I like the environment of my English classes. 1 2 3 4 5 6 
13. I study English because my best friends think it is an important language. 1 2 3 4 5 6 
14. My family encourage me to take every opportunity to use my English (e.g. 
speaking and reading).  
1 2 3 4 5 6 
15. I am interesting in the way English is used in conversation.  1 2 3 4 5 6 
16. I think I would be happy if other cultures were more similar to Saudi.     1 2 3 4 5 6 
17. I am working hard at learning English.  1 2 3 4 5 6 
18. Studying English is important to me because English proficiency is 
necessary for promotion in future.  
1 2 3 4 5 6 
19. I believe that I will be able to read and understand most texts in English 
if  I keep studying it.   
1 2 3 4 5 6 
20. I can imagine a situation where I am speaking English with foreigners.  1 2 3 4 5 6 
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21. I think the Arabic language is westernizing because of the influence of the 
English language.  
1 2 3 4 5 6 
22. I get nervous and confused when I speak in my English class.  1 2 3 4 5 6 
23. I have to study English because I do not want to get bad grades in English 
classes.  
1 2 3 4 5 6 
24. I find learning English really interesting.  1 2 3 4 5 6 
25. I have to study English because if I don't, I think my parents will be 
disappointed.  
1 2 3 4 5 6 
26. Studying English is important for me so without English I cannot travel a 
lot.  
1 2 3 4 5 6 
27. I find the difference between Arabic vocabulary and English vocabulary 
interesting.  
1 2 3 4 5 6 
28. I am prepared to expend a lot of effort in learning English.   1 2 3 4 5 6 
29. My family encourage me to study English in my free time.  1 2 3 4 5 6 
30. I respect the values and customers of other cultures.  1 2 3 4 5 6 
31. Studying English is important to me because I would like to spend long 
period of time living outside my country (e.g. working or as a student).  
1 2 3 4 5 6 
32. I am sure I will be able to write in English comfortably if I keep studying.  1 2 3 4 5 6 
33. I picture myself as someone who speaks English.  1 2 3 4 5 6 
34. Because of the influence of the English-speaking countries, I think the 
moral of Saudi people are becoming worse.  
1 2 3 4 5 
 
6 
35. If I met a native speaker of English, I would feel nervous.  1 2 3 4 5 6 
36. My future success depends on studying English.  1 2 3 4 5 6 
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37. I always look forward to English classes.  1 2 3 4 5 6 
38. English is important to me because people surrounding me expect me to 
learn English.  
1 2 3 4 5 6 
39. I study English because it is the key for enjoying traveling abroad.  1 2 3 4 5 6 
40. My family encourage me to attend extra English classes after class (e.g. 
conversation class).  
1 2 3 4 5 6 
41. I think I am doing my best to learn English.  1 2 3 4 5 6 
42. I like the rhythm of English.  1 2 3 4 5 6 
 
Part II 
As you did answer questions in part I, do so for part II.  
 
Not at all 
1 
 
Not so much 
2 
 
so-so 
3 
 
a little 
4 
 
quite a lot 
5 
 
very much 
6 
 
 
(Example). If you like (sushi) quite a lot, write this: 
Do you like sushi? 
1 2 3 4 5 6 
_______________________________________________________________
________ 
      
43. Do you like English music (e.g. Hip-hop)?  1 2 3 4 5 6 
44. Do you like to travel to English speaking countries?  1 2 3 4 5 6 
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45. How important do you think learning English is in order to learn more 
about culture and art of its speakers?  
1 2 3 4 5 6 
46. Do you like English movies?  1 2 3 4 5 6 
47. Do you like people who live in English speaking countries?  1 2 3 4 5 6 
48. How much would you like to become similar to the English language 
speakers?  
1 2 3 4 5 6 
49. Do you like English magazines, newspapers, or books? 1 2 3 4 5 6 
50. Do you like to meet people from English speaking countries?  1 2 3 4 5 6 
51. How much do you like English?  1 2 3 4 5 6 
52. Do you like TV shows made in English speaking countries?  1 2 3 4 5 6 
53. Would you like to know more about people from English speaking 
countries?  
1 2 3 4 5 6 
 
Part III 
This part is similar to part I  
 
Strongly 
disagree  
1 
 
Disagre
e  
2 
 
Slightly 
disagree  
3 
 
Slightly agree  
4 
 
Agree  
5 
 
Strongly 
agree  
6 
 
______________________________________________________________________________
_______ 
70 
 
54. The world would be better if everybody lived like Saudi people.  1 2 3 4 5 6 
55. Studying English can be important for me because I think I'll need it for 
further studies on my major.  
1 2 3 4 5 6 
56. I think the cultural and artistic value of English are going to decrease the 
value of Saudi culture.  
1 2 3 4 5 6 
57. I am sure I have a good ability to learn English.  1 2 3 4 5 6 
58. Whenever I think of my future career, I imagine myself using English.  1 2 3 4 5 6 
59. I would get tense if a foreigner asked me for directions in English.  1 2 3 4 5 6 
60. Studying English is important for me because I do not want to get poor 
score in English proficiency tests (e.g. TOEFL or IELTS).  
1 2 3 4 5 6 
61. I really enjoy learning English. 1 2 3 4 5 6 
62. My parents believe that I must learn English to be an educated person.  1 2 3 4 5 6 
63. I think that, as internationalization advances, there is a danger of losing the 
Saudi identity.  
1 2 3 4 5 6 
64. Studying English is important to me because with English I can work 
outside my country.  
1 2 3 4 5 6 
65. I am proud to be Saudi.  1 2 3 4 5 6 
66. The things I want to do in the future require me to use English.  1 2 3 4 5 6 
67. Studying English is important to me because, if I do not have knowledge 
of English, I will be considered a weak student.                                                               
1 2 3 4 5 6 
68. I like to use Arabic when I am sitting with a group of Americans and 
Saudis.  
1 2 3 4 5 6 
69. Outside classes, I speak English most of the time.  1 2 3 4 5 6 
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70. I encourage my Saudi friends to speak English.  1 2 3 4 5 6 
71. Most of my Saudi friends feel uncomfortable when using English with 
me.  
1 2 3 4 5 6 
72. Most of my friends are Saudi Arabian.  1 2 3 4 5 6 
 
 
Part IV 
This part is similar to part I  
Please provide the following information by circling the correct option or writing in the blanks. 
Gender: 
 
○ Male ○ Female 
Age:  ____  
I am a:  student
 Chaperon.  
Where did you come to the US?
 Month of__________/20_____ 
How many levels your school has?  _______________ 
What level you were placed in? level___________ 
Were you be able to read roman letters before to come to the 
US? 
○Yes ○No ○Not sure 
How long have you been learning English before coming to the US?  
Year(s):______    Month(s):_______ 
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How long have you been learning English in the US? 
Year(s):______    Month(s):_______ 
How long have you been living in the US? 
Year(s):______    Month(s):_______ 
When did you start learning English for 
the first time?   
When I was_________ years old. 
Do you plan to live in the US? ○Yes ○No 
why?(optional)________________________________________________________________
____________________________________________________________________________ 
 
YOU ARE DONE. THANK YOU 
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 cibarA ni eriannoitseuQ :B xidneppA
 الجزء الاول
 
  .٦- ١مع العبارات التالية. ضع دائرة حول الرقم من الى اي درجة تتفق 
 ١
 لا اتفق بشدة
 
 ٢
 لا اتفق
 
 ٣
 نوعا ما لا اتفق
 ٤
 نوعا اتفق
 ٥
 اتفق
 ٦
 اتفق بشدة
 
  .٣مثال: اذا كنت نوعا ما لاتتفق مع العبارات التالية، فضع دائرة حول الرقم 
 ٦ ٥ ٤ ٣ ٢ ١ احب التزلج بالألواح على الثلج.
 
 
  .٢٤-١العبارات من 
 ------------------------------------------------------------------------------------------------------------------
 ٦ ٥ ٤ ٣ ٢ ١  . تعلم اللغة الانجليزية مهم بالنسبة لي لأني افضل أن أسافر ارجاء العالم.١
 ٦ ٥ ٤ ٣ ٢ ١  الانجليزية.. والداي يحفزاني على تعلم اللغة ٢
 ٦ ٥ ٤ ٣ ٢ ١  . اشعر بالسعادة عندما اسمع اللغة الانجليزية تُتَكلم من حولي.٣
 ٦ ٥ ٤ ٣ ٢ ١ . انا مهتم جدا بعادات وتقاليد الثقافات الاخرى.٤
. اذا كان هناك دورة متاحة للغة الانجليزية في الكلية او دورة سوف تعقد قريبا، فإني ٥
  أحضرها.افضل ان 
 ٦ ٥ ٤ ٣ ٢ ١
. قد يكون تعلم اللغة الانجليزية مهم بالنسبة لي لانه في يوما سوف تساعدني في ٦
  الحصول على وظيفة جيدة.
 ٦ ٥ ٤ ٣ ٢ ١
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. اذا حاولت الاجتهاد اكثر في تعلم اللغة الانجليزية فاني سوف أكون قادرا على إنهاء ٧
  التعلم.
 ٦ ٥ ٤ ٣ ٢ ١
 ٦ ٥ ٤ ٣ ٢ ١  نفسي مسافرا خارج بلدي وأتحدث الانجليزية.. أستطيع تصور ٨
. اعتقد ان هناك خطر على قيم وعادات السعوديين لانه من المحتمل ان يتركوا ٩
 عاداتاهم بسبب العولمة.
 ٦ ٥ ٤ ٣ ٢ ١
 ٦ ٥ ٤ ٣ ٢ ١  . يجب ان أتعلم اللغة الانجليزية لانها مادة إجبارية ولا أستطيع التخرج بدونها.٠١
 ٦ ٥ ٤ ٣ ٢ ١  . لا اشعر بالارتياح عندما أتحدث الانجليزية مع السكان الأصليين.١١
 ٦ ٥ ٤ ٣ ٢ ١  . احب البيئة التعليمية لكلاسات اللغة الانجليزية.٢١
 ٦ ٥ ٤ ٣ ٢ ١ . أتعلم اللغة الانجليزية لان أصدقائي يعتقدون انها لغة مهمة.٣١
لممارسة اللغة الانجليزية (مثل: قراءة الكتب . والدي يحفزاني على اغتنام الفرص ٤١
  والتحدث مع الناس).
 ٦ ٥ ٤ ٣ ٢ ١
 ٦ ٥ ٤ ٣ ٢ ١  . اهتم بكيفية استخدام اللغة الانجليزية في المحادثات.٥١
 ٦ ٥ ٤ ٣ ٢ ١  . سوف أكون سعيدا اذا وجدت ثقافات تشابه الثقافة السعودية.٦١
 ٦ ٥ ٤ ٣ ٢ ١  الانجليزية.. اعمل بجهد لأتعلم اللغة ٧١
 ٦ ٥ ٤ ٣ ٢ ١ . تعلم اللغة الانجليزية مهم بالنسبة لي لان إتقانها مهم للترقيات في العمل.٨١
. اعتقد اني سوف أكون قادرا على قراءة واستيعاب اكثر النصوص الانجليزية اذا ٩١
  استمريت في تعلم اللغة الانجليزية.
 ٦ ٥ ٤ ٣ ٢ ١
 ٦ ٥ ٤ ٣ ٢ ١  نفسي متحدثا الانجليزية مع الأجانب.. أستطيع تخيل ٠٢
 ٦ ٥ ٤ ٣ ٢ ١  . اعتقد ان اللغة العربية عاطلة عن العمل بسبب سيطرة وهيمنة اللغة الانجليزية.١٢
 ٦ ٥ ٤ ٣ ٢ ١ . اشعر بالارتباك والحيرة عندما أتحدث الانجليزية في غرفة الفصل.٢٢
لا اريد الحصول على درجات متدنية في مواد  . يجب ان ادرس اللغة الانجليزية لاني٣٢
  اللغة الانجليزية.
 ٦ ٥ ٤ ٣ ٢ ١
 ٦ ٥ ٤ ٣ ٢ ١ . وجدت تعلم اللغة الانجليزية ممتعا جدا.٤٢
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 ٦ ٥ ٤ ٣ ٢ ١  . يجب ان أتعلم الإنجليزية لان والداي سوف يشعران بالإحباط اذا لم اتعلمها. ٥٢
 ٦ ٥ ٤ ٣ ٢ ١  لانه بدونها لا أستطيع السفر.. تعلم الانجليزية مهم بالنسبة لي ٦٢
 ٦ ٥ ٤ ٣ ٢ ١  . اجد الاختلاف بين كلمات اللغة العربية واللغة الانجليزية مثيرا للاهتمام.٧٢
 ٦ ٥ ٤ ٣ ٢ ١ . انا مستعد لاستهلاك الكثير من الجهد في تعلم اللغة الانجليزية.٨٢
 ٦ ٥ ٤ ٣ ٢ ١  وقت الفراغ.. والداي يحفزاني لتعلم اللغة الانجليزية في ٩٢
 ٦ ٥ ٤ ٣ ٢ ١  . احترم عادات وقيم الثقافات الاخرى.٠٣
. تعلم اللغة الانجليزية مهم بالنسبة لي لاني أنوي البقاء مدة طويلة خارج دولتي (مثلا: ١٣
  للعمل او الدراسة).
 ٦ ٥ ٤ ٣ ٢ ١
الانجليزية بأريحية اذا استمريت . انا متأكد أني سوف أكون قادرا على الكتابة باللغة ٢٣
  في تعلم الانجليزية.
 ٦ ٥ ٤ ٣ ٢ ١
 ٦ ٥ ٤ ٣ ٢ ١ . أتصور نفسي كمتحدث للغة الانجليزية.٣٣
. اعتقد ان ثقافة السعوديين تزداد سوءا بسبب سيطرة الدول المتحدثة باللغة ٤٣
  الانجليزية.
 ٦ ٥ ٤ ٣ ٢ ١
 ٦ ٥ ٤ ٣ ٢ ١  المتحدثين بالانجليزية فاني اشعر بالارتباك.. اذا قابلت احد السكان الأصليين ٥٣
 ٦ ٥ ٤ ٣ ٢ ١  . مستقبلي يعتمد على تعلم اللغة الانجليزية.٦٣
 ٦ ٥ ٤ ٣ ٢ ١  . دائما ًأتشوق لحصص اللغة الانجليزية.٧٣
 ٦ ٥ ٤ ٣ ٢ ١  . اللغة الانجليزية مهمة بالنسبة لي لان الناس حولي يتوقعون مني ان اتعلمها.٨٣
 ٦ ٥ ٤ ٣ ٢ ١  . أتعلم الانجليزية لانها الحل للاستمتاع بالسفر خارج دولتي.٩٣
. والدي يحفزاني لحضور الحصص الإضافية بعد الدوام الرسمي (مثلا: حصة ٠٤
  ممارسة مهارة التحدث).
 ٦ ٥ ٤ ٣ ٢ ١
 ٦ ٥ ٤ ٣ ٢ ١  . اعتقد اني أبذل قصارى جهدي لتعلم اللغة الانجليزية.١٤
 ٦ ٥ ٤ ٣ ٢ ١  احب التناغم الموسيقي للغة الانجليزية.. ٢٤
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 الجزء الثاني
 
  بنفس طريقة الجزء الاول، ضع دائرة حول رقم الإجابة التي ترا أنها مناسبة لك.
 ١
 أبدا 
 ٢
 ليس كثيرا 
 ٣
 نوعا ما 
 ٤
 قليلا 
 ٥
 كثيرا
 ٦
 بشدة 
  .٥الرقم مثال: اذا كنت تحب وجبة السوشي كثيرا، فضع دائرة حول 
 ٦ ٥ ٤ ٣ ٢ ١ هل تحب السوشي؟
 
  .٣٥-٣٤الأسئلة من 
 ٦ ٥ ٤ ٣ ٢ ١  . هل تحب الموسيقى الانجليزية؟ (مثال: هب هوب، راب).٣٤
 ٦ ٥ ٤ ٣ ٢ ١ . هل تحب السفر الى البلدان التي تتحدث الانجليزية؟٤٤
ثقافة وفن  . من وجهة نظرك، ما أهمية تعلم الانجليزية من اجل تعلم الكثير من٥٤
 متحدثيها؟
 ٦ ٥ ٤ ٣ ٢ ١
 ٦ ٥ ٤ ٣ ٢ ١ . هل تحب الأفلام باللغة الانجليزية؟٦٤
 ٦ ٥ ٤ ٣ ٢ ١ . هل تحب سكان البلدان المتحدثة باللغة الانجليزية؟٧٤
 ٦ ٥ ٤ ٣ ٢ ١ . الى اي درجة تفضل ان تصبح مشابها لمتحدثي الانجليزية؟٨٤
 ٦ ٥ ٤ ٣ ٢ ١ الانجليزية؟و الكتب . هل تحب المجلات، الصحف، ٩٤
 ٦ ٥ ٤ ٣ ٢ ١ . هل تحب مقابلة الأشخاص الأصليين الناطقين بالانجليزية؟٠٥
 ٦ ٥ ٤ ٣ ٢ ١ . الى اي درجة تحب اللغة الانجليزية؟١٥
 ٦ ٥ ٤ ٣ ٢ ١ . هل تحب برامج التلفاز المصنوعة في الدول الناطقة بالانجليزية؟  ٢٥
 ٦ ٥ ٤ ٣ ٢ ١ السكان الأصليين الناطقين بالانجليزية؟. هل تتطلع لمعرفة المزيد عن ٣٥
 لثالجزء الثا
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  ضع دائرة حول الإجابة المناسبة لك كما فعلت في الجزء الاول.
 ١
 لا اتفق بشدة
 
 ٢
 لا اتفق
 
 ٣
 نوعا ما لا اتفق
 ٤
 نوعا اتفق
 ٥
 اتفق
 ٦
 اتفق بشدة
 
 
  .٧٦-٤٥العبارات من 
 -----------------------------------------------------------------------------------------------------------------
 ٦ ٥ ٤ ٣ ٢ ١ . العالم سيكون افضل اذا كل الناس تعيش حياة مشابهة للسعوديين.٤٥
احتاجها . تعلم اللغة الانجليزية مهم بالنسبة لي لان اعتقد اني سوف ٥٥
  للدراسة المستقبلية في تخصصي.
 ٦ ٥ ٤ ٣ ٢ ١
 ٦ ٥ ٤ ٣ ٢ ١  ان الثقافة والفن الإنجليزي سوف يضعف قيم السعوديين. أعتقد. ٦٥
 ٦ ٥ ٤ ٣ ٢ ١  . انا واثق من امتلاك القدرة على تعلم اللغة الانجليزية.٧٥
. عندما افكر في مستقبلي فاني أتصور نفسي مستخدما اللغة ٨٥
  الانجليزية.
 ٦ ٥ ٤ ٣ ٢ ١
. اشعر بالتوتر حينما يسألني شخص اجنبي عن الاتجاهات ٩٥
  بالانجليزية.
 ٦ ٥ ٤ ٣ ٢ ١
. تعلم الانجليزية مهم بالنسبة لي لاني لا اريد الحصول على نتيجة ٠٦
  متدنية في اختبارات اللغة (مثال: توفل او ايلتس).
 ٦ ٥ ٤ ٣ ٢ ١
 ٦ ٥ ٤ ٣ ٢ ١  بتعلم اللغة الانجليزية.. انا حقا ًمستمتع ١٦
يعتقدون انه يتوجب علي تعلم الانجليزية لأصبح شخصا  . والداي ٢٦
  متعلما ومثقفا.
 ٦ ٥ ٤ ٣ ٢ ١
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. اعتقد ان تقدم العولمة يسبب الخطر على الثقافة والهوية ٣٦
  السعودية.
 ٦ ٥ ٤ ٣ ٢ ١
سأصبح قادرا على العمل  ي. تعلم الانجليزية مهم بالنسبة لي لان٤٦
  خارج دولتي.
 ٦ ٥ ٤ ٣ ٢ ١
 ٦ ٥ ٤ ٣ ٢ ١  . انا فخور لاني سعودي.٥٦
 ٦ ٥ ٤ ٣ ٢ ١  . ما سوف افعله في المستقبل يتطلب مني استخدام اللغة الانجليزية.٦٦
. تعلم اللغة الانجليزية مهم بالنسبة لي لانه بدون اللغة الانجليزية ٧٦
  أُعتبر طالبا ضعيفا.
 ٦ ٥ ٤ ٣ ٢ ١
نني افضل استخدام جتمع بأصدقاء امريكان وسعوديين فإعندما ا .٨٦
 اللغة العربية.
 ٦ ٥ ٤ ٣ ٢ ١
 ٦ ٥ ٤ ٣ ٢ ١ استخدم اللغة الانجليزية اكثر من العربية خارج الفصل. .٩٦
 ٦ ٥ ٤ ٣ ٢ ١ . أحث اصدقائي السعوديين على التحدث معي باللغة الانجليزية.٠٧
عدم الارتياح عند التحدث اصدقائي السعوديين يشعرون ب. أكثر ١٧
 نجليزية.معي بالإ
 ٦ ٥ ٤ ٣ ٢ ١
 ٦ ٥ ٤ ٣ ٢ ١ . أكثر اصدقائي سعودي الجنسية.٢٧
 رابع و الأخيرالجزء ال
 :(استخدم اللغة العربية) فضلا وليس أمرا، زودنا بالمعلومات التالية
 أنثى○    ذكر ○ : الجنس
 ____ :العمر
 مرافق○     طالب ○    :الدارس وضعية
 على حسابي الخاص○      مبتعث ○ :    الحالة
 ____السنة ____    الشهر    ؟متى قدمت للولايات المتحدة
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 العدد________ ؟كم عدد المستويات في معهدك
 __________؟من اي مستوى بدأت الدراسة
     ؟مجيئك للولايات المتحدةهل كنت قادرا على قراءة الأحرف الانجليزية قبل 
 لست متأكدا○                                                            لا○                                     نعم○
 ____سنة ____شهر    ؟كم قضيت وقتا لتعلم الانجليزية قبل قدومك للولايات المتحدة
 ____سنة ____شهر  ؟المتحدةكم مضى على تعلم في الولايات 
 شهر____ سنة____   ؟كم المدة التي قضيتها في الولايات المتحدة حتى هذه اللحظة
 ____سنة ر____شه  ؟ كم كان عمرك عندما بدأت تتعلم الانجليزية سواء في بلدك او في الولايات المتحدة
 لا○ نعم○   ؟ هل تنوي البقاء في الولايات المتحدة
__________________________________________________________________(اختياري)؟لماذا
____________________________________________________________________________
 __________
 
 
 
 شكرا جزيلا لتعاونكم
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Appendix C: IRB Approval and Informed Consent
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Appendix D: Regressions Test Materials 
Regression test 1 
*Regression with Attitudes Toward Learning English as Dependent Variable. 
REGRESSION 
  /MISSING LISTWISE 
  /STATISTICS COEFF OUTS R ANOVA 
  /CRITERIA=PIN(.05) POUT(.10) 
  /NOORIGIN 
  /DEPENDENT Attitudes 
  /METHOD=ENTER Anxiety Integrativeness Ideal Cultural OughtTo L2community 
Encouragement Promotion 
    Prevention Linguistic Travel Assimilation Ethnocentrism Interest. 
 
 
Regression 
Notes 
Output Created 22-APR-2016 14:05:56 
Comments  
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Input Data \\STCLOUDSTATE\HuskyNet
\DeptFiles\GradStudies\Stats\
Current Projects\Madkhali, 
Abdul  3-2-16\Working 
Data.sav 
Active Dataset DataSet1 
Filter <none> 
Weight <none> 
Split File <none> 
N of Rows in Working 
Data File 
103 
Missing Value 
Handling 
Definition of Missing User-defined missing values 
are treated as missing. 
Cases Used Statistics are based on cases 
with no missing values for 
any variable used. 
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Syntax REGRESSION 
  /MISSING LISTWISE 
  /STATISTICS COEFF 
OUTS R ANOVA 
  /CRITERIA=PIN(.05) 
POUT(.10) 
  /NOORIGIN 
  /DEPENDENT Attitudes 
  /METHOD=ENTER Anxiety 
Integrativeness Ideal Cultural 
OughtTo L2community 
Encouragement Promotion 
    Prevention Linguistic 
Travel Assimilation 
Ethnocentrism Interest. 
Resources Processor Time 00:00:00.03 
Elapsed Time 00:00:00.03 
Memory Required 797072 bytes 
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Additional Memory 
Required for Residual 
Plots 
0 bytes 
 
 
Variables Entered/Removeda 
Mode
l 
Variables 
Entered 
Variables 
Removed Method 
88 
 
1 Interest, 
Assimilation
, OughtTo, 
Anxiety, 
Cultural, 
Encourage
ment, 
Prevention, 
Travel, 
Ethnocentri
sm, 
Integrativen
ess, 
L2communit
y, 
Linguistic, 
Promotion, 
Idealb 
. Enter 
a. Dependent Variable: Attitudes 
b. All requested variables entered. 
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Model Summary 
Mode
l R 
R 
Square 
Adjusted R 
Square 
Std. Error of 
the 
Estimate 
1 .906a .821 .793 .62027 
a. Predictors: (Constant), Interest, Assimilation, 
OughtTo, Anxiety, Cultural, Encouragement, 
Prevention, Travel, Ethnocentrism, Integrativeness, 
L2community, Linguistic, Promotion, Ideal 
 
 
ANOVAa 
Model 
Sum of 
Squares df 
Mean 
Square F Sig. 
1 Regressio
n 
155.446 14 11.103 28.859 .000b 
Residual 33.857 88 .385   
Total 189.303 102    
a. Dependent Variable: Attitudes 
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b. Predictors: (Constant), Interest, Assimilation, OughtTo, Anxiety, 
Cultural, Encouragement, Prevention, Travel, Ethnocentrism, 
Integrativeness, L2community, Linguistic, Promotion, Ideal 
 
Coefficientsa 
Model 
Unstandardized 
Coefficients 
Standardize
d 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) .666 .361  1.843 .069 
Anxiety -.115 .070 -.092 -1.636 .105 
Integrativene
ss 
.201 .090 .193 2.240 .028 
Ideal .086 .141 .087 .611 .543 
Cultural .094 .098 .085 .965 .337 
OughtTo .001 .071 .001 .019 .985 
L2community -.017 .107 -.015 -.154 .878 
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Encourageme
nt 
.068 .056 .072 1.217 .227 
Promotion -.167 .119 -.161 -1.401 .165 
Prevention .068 .079 .062 .868 .388 
Linguistic .084 .131 .092 .641 .523 
Travel .030 .065 .031 .461 .646 
Assimilation -.119 .065 -.098 -1.848 .068 
Ethnocentris
m 
.150 .106 .124 1.414 .161 
Interest .452 .084 .481 5.374 .000 
a. Dependent Variable: Attitudes 
 
 
REGRESSION 
  /MISSING LISTWISE 
  /STATISTICS COEFF OUTS R ANOVA 
  /CRITERIA=PIN(.05) POUT(.10) 
  /NOORIGIN 
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  /DEPENDENT Attitudes 
  /METHOD=STEPWISE Anxiety Integrativeness Ideal Cultural OughtTo L2community 
Encouragement Promotion 
    Prevention Linguistic Travel Assimilation Ethnocentrism Interest. 
Regression 
 
 
Notes 
Output Created 22-APR-2016 14:05:56 
Comments  
Input Data \\STCLOUDSTATE\HuskyNet
\DeptFiles\GradStudies\Stats\
Current Projects\Madkhali, 
Abdul  3-2-16\Working 
Data.sav 
Active Dataset DataSet1 
Filter <none> 
Weight <none> 
Split File <none> 
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N of Rows in Working 
Data File 
103 
Missing Value 
Handling 
Definition of Missing User-defined missing values 
are treated as missing. 
Cases Used Statistics are based on cases 
with no missing values for 
any variable used. 
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Syntax REGRESSION 
  /MISSING LISTWISE 
  /STATISTICS COEFF 
OUTS R ANOVA 
  /CRITERIA=PIN(.05) 
POUT(.10) 
  /NOORIGIN 
  /DEPENDENT Attitudes 
  /METHOD=STEPWISE 
Anxiety Integrativeness Ideal 
Cultural OughtTo 
L2community 
Encouragement Promotion 
    Prevention Linguistic 
Travel Assimilation 
Ethnocentrism Interest. 
Resources Processor Time 00:00:00.03 
Elapsed Time 00:00:00.02 
Memory Required 798752 bytes 
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Additional Memory 
Required for Residual 
Plots 
0 bytes 
 
 
Variables Entered/Removeda 
Mode
l 
Variables 
Entered 
Variables 
Removed Method 
1 
Interest . 
Stepwise 
(Criteria: 
Probability-
of-F-to-
enter 
<= .050, 
Probability-
of-F-to-
remove 
>= .100). 
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2 
Integrativen
ess 
. 
Stepwise 
(Criteria: 
Probability-
of-F-to-
enter 
<= .050, 
Probability-
of-F-to-
remove 
>= .100). 
3 
Ideal . 
Stepwise 
(Criteria: 
Probability-
of-F-to-
enter 
<= .050, 
Probability-
of-F-to-
remove 
>= .100). 
97 
 
4 
Assimilation . 
Stepwise 
(Criteria: 
Probability-
of-F-to-
enter 
<= .050, 
Probability-
of-F-to-
remove 
>= .100). 
a. Dependent Variable: Attitudes 
 
 
Model Summary 
Mode
l R 
R 
Square 
Adjusted R 
Square 
Std. Error of 
the 
Estimate 
1 .845a .714 .711 .73193 
2 .877b .770 .765 .66015 
3 .889c .791 .784 .63249 
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4 .895d .801 .793 .61941 
a. Predictors: (Constant), Interest 
b. Predictors: (Constant), Interest, Integrativeness 
c. Predictors: (Constant), Interest, Integrativeness, 
Ideal 
d. Predictors: (Constant), Interest, Integrativeness, 
Ideal, Assimilation 
 
 
ANOVAa 
Model 
Sum of 
Squares df 
Mean 
Square F Sig. 
1 Regressio
n 
135.196 1 135.196 252.363 .000b 
Residual 54.108 101 .536   
Total 189.303 102    
2 Regressio
n 
145.724 2 72.862 167.192 .000c 
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Residual 43.580 100 .436   
Total 189.303 102    
3 Regressio
n 
149.700 3 49.900 124.737 .000d 
Residual 39.604 99 .400   
Total 189.303 102    
4 Regressio
n 
151.704 4 37.926 98.852 .000e 
Residual 37.599 98 .384   
Total 189.303 102    
a. Dependent Variable: Attitudes 
b. Predictors: (Constant), Interest 
c. Predictors: (Constant), Interest, Integrativeness 
d. Predictors: (Constant), Interest, Integrativeness, Ideal 
e. Predictors: (Constant), Interest, Integrativeness, Ideal, Assimilation 
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Coefficientsa 
Model 
Unstandardized 
Coefficients 
Standardized 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) 1.186 .208  5.688 .000 
Interest .794 .050 .845 15.886 .000 
2 (Constant) .401 .247  1.625 .107 
Interest .628 .056 .669 11.159 .000 
Integrativene
ss 
.306 .062 .295 4.915 .000 
3 (Constant) .125 .252  .498 .620 
Interest .505 .067 .538 7.584 .000 
Integrativene
ss 
.228 .064 .220 3.538 .001 
Ideal .234 .074 .236 3.153 .002 
4 (Constant) .579 .317  1.828 .071 
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Interest .512 .065 .545 7.847 .000 
Integrativene
ss 
.233 .063 .225 3.692 .000 
Ideal .206 .074 .207 2.787 .006 
Assimilation -.127 .056 -.105 -2.286 .024 
a. Dependent Variable: Attitudes 
 
Excluded Variablesa 
Model Beta In t Sig. 
Partial 
Correlation 
Collinearity 
Statistics 
Tolerance 
1 Anxiety -.098b -1.815 .072 -.179 .956 
Integrativene
ss 
.295b 4.915 .000 .441 .641 
Ideal .337b 4.613 .000 .419 .443 
Cultural .232b 3.905 .000 .364 .706 
OughtTo .016b .295 .769 .030 .946 
L2community .198b 3.009 .003 .288 .604 
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Encourageme
nt 
.111b 1.938 .055 .190 .835 
Promotion .209b 2.389 .019 .232 .354 
Prevention .088b 1.391 .167 .138 .701 
Linguistic .292b 3.665 .000 .344 .397 
Travel .079b 1.160 .249 .115 .606 
Assimilation -.134b -2.576 .011 -.249 .990 
Ethnocentris
m 
.234b 3.068 .003 .293 .447 
2 Anxiety -.095c -1.955 .053 -.193 .955 
Ideal .236c 3.153 .002 .302 .378 
Cultural .073c .931 .354 .093 .373 
OughtTo .004c .087 .931 .009 .944 
L2community -.003c -.041 .968 -.004 .341 
Encourageme
nt 
.087c 1.662 .100 .165 .827 
Promotion .084c .973 .333 .097 .313 
Prevention .053c .922 .359 .092 .690 
103 
 
Linguistic .216c 2.846 .005 .275 .374 
Travel .062c 1.007 .316 .101 .604 
Assimilation -.127c -2.706 .008 -.262 .989 
Ethnocentris
m 
.166c 2.316 .023 .227 .427 
3 Anxiety -.084d -1.809 .074 -.180 .950 
Cultural .071d .942 .349 .095 .373 
OughtTo .015d .306 .760 .031 .940 
L2community -.034d -.421 .675 -.042 .336 
Encourageme
nt 
.058d 1.135 .259 .114 .796 
Promotion -.115d -1.114 .268 -.112 .199 
Prevention -.024d -.391 .696 -.039 .569 
Linguistic .068d .530 .598 .053 .128 
Travel .036d .601 .549 .061 .591 
Assimilation -.105d -2.286 .024 -.225 .960 
Ethnocentris
m 
.075d .927 .356 .093 .322 
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4 Anxiety -.050e -.990 .325 -.100 .796 
Cultural .078e 1.060 .292 .107 .372 
OughtTo .053e 1.087 .280 .110 .847 
L2community -.013e -.164 .870 -.017 .332 
Encourageme
nt 
.067e 1.324 .189 .133 .792 
Promotion -.094e -.922 .359 -.093 .197 
Prevention .021e .328 .743 .033 .513 
Linguistic .037e .290 .773 .029 .126 
Travel .053e .896 .373 .091 .583 
Ethnocentris
m 
.124e 1.535 .128 .154 .305 
a. Dependent Variable: Attitudes 
b. Predictors in the Model: (Constant), Interest 
c. Predictors in the Model: (Constant), Interest, Integrativeness 
d. Predictors in the Model: (Constant), Interest, Integrativeness, Ideal 
e. Predictors in the Model: (Constant), Interest, Integrativeness, Ideal, Assimilation 
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Regression Test 2 
*Regression with Crierion Measure as Dependent Variable. 
REGRESSION 
106 
 
  /MISSING LISTWISE 
  /STATISTICS COEFF OUTS R ANOVA 
  /CRITERIA=PIN(.05) POUT(.10) 
  /NOORIGIN 
  /DEPENDENT Criterion 
  /METHOD=ENTER Anxiety Integrativeness Ideal Cultural OughtTo L2community 
Encouragement Promotion 
    Prevention Linguistic Travel Assimilation Ethnocentrism Interest. 
 
 
Regression 
Notes 
Output Created 22-APR-2016 14:04:31 
Comments  
107 
 
Input Data \\STCLOUDSTATE\HuskyNet
\DeptFiles\GradStudies\Stats\
Current Projects\Madkhali, 
Abdul  3-2-16\Working 
Data.sav 
Active Dataset DataSet1 
Filter <none> 
Weight <none> 
Split File <none> 
N of Rows in Working 
Data File 
103 
Missing Value 
Handling 
Definition of Missing User-defined missing values 
are treated as missing. 
Cases Used Statistics are based on cases 
with no missing values for 
any variable used. 
108 
 
Syntax REGRESSION 
  /MISSING LISTWISE 
  /STATISTICS COEFF 
OUTS R ANOVA 
  /CRITERIA=PIN(.05) 
POUT(.10) 
  /NOORIGIN 
  /DEPENDENT Criterion 
  /METHOD=ENTER Anxiety 
Integrativeness Ideal Cultural 
OughtTo L2community 
Encouragement Promotion 
    Prevention Linguistic 
Travel Assimilation 
Ethnocentrism Interest. 
Resources Processor Time 00:00:00.02 
Elapsed Time 00:00:00.02 
Memory Required 797072 bytes 
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Additional Memory 
Required for Residual 
Plots 
0 bytes 
 
 
Variables Entered/Removeda 
Mode
l 
Variables 
Entered 
Variables 
Removed Method 
110 
 
1 Interest, 
Assimilation
, OughtTo, 
Anxiety, 
Cultural, 
Encourage
ment, 
Prevention, 
Travel, 
Ethnocentri
sm, 
Integrativen
ess, 
L2communit
y, 
Linguistic, 
Promotion, 
Idealb 
. Enter 
a. Dependent Variable: Criterion 
b. All requested variables entered. 
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Model Summary 
Mode
l R 
R 
Square 
Adjusted R 
Square 
Std. Error of 
the 
Estimate 
1 .893a .797 .764 .69497 
a. Predictors: (Constant), Interest, Assimilation, 
OughtTo, Anxiety, Cultural, Encouragement, 
Prevention, Travel, Ethnocentrism, Integrativeness, 
L2community, Linguistic, Promotion, Ideal 
 
 
ANOVAa 
Model 
Sum of 
Squares df 
Mean 
Square F Sig. 
1 Regressio
n 
166.478 14 11.891 24.620 .000b 
Residual 42.503 88 .483   
Total 208.981 102    
a. Dependent Variable: Criterion 
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b. Predictors: (Constant), Interest, Assimilation, OughtTo, Anxiety, 
Cultural, Encouragement, Prevention, Travel, Ethnocentrism, 
Integrativeness, L2community, Linguistic, Promotion, Ideal 
 
Coefficientsa 
Model 
Unstandardized 
Coefficients 
Standardize
d 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) -.082 .405  -.202 .840 
Anxiety .134 .079 .102 1.705 .092 
Integrativene
ss 
-.057 .100 -.053 -.573 .568 
Ideal .087 .158 .083 .551 .583 
Cultural .107 .109 .092 .976 .332 
OughtTo -.095 .080 -.081 -1.182 .240 
L2community -.085 .120 -.071 -.710 .479 
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Encourageme
nt 
.062 .063 .062 .990 .325 
Promotion -.020 .133 -.019 -.152 .879 
Prevention .035 .088 .030 .393 .695 
Linguistic .392 .147 .409 2.673 .009 
Travel -.092 .073 -.090 -1.259 .211 
Assimilation -.082 .072 -.064 -1.128 .262 
Ethnocentris
m 
.225 .119 .177 1.893 .062 
Interest .373 .094 .378 3.960 .000 
a. Dependent Variable: Criterion 
 
 
REGRESSION 
  /MISSING LISTWISE 
  /STATISTICS COEFF OUTS R ANOVA 
  /CRITERIA=PIN(.05) POUT(.10) 
  /NOORIGIN 
114 
 
  /DEPENDENT Criterion 
  /METHOD=STEPWISE Anxiety Integrativeness Ideal Cultural OughtTo L2community 
Encouragement Promotion 
    Prevention Linguistic Travel Assimilation Ethnocentrism Interest. 
Regression 
 
 
 
Notes 
Output Created 22-APR-2016 14:04:31 
Comments  
Input Data \\STCLOUDSTATE\HuskyNet
\DeptFiles\GradStudies\Stats\
Current Projects\Madkhali, 
Abdul  3-2-16\Working 
Data.sav 
Active Dataset DataSet1 
Filter <none> 
Weight <none> 
115 
 
Split File <none> 
N of Rows in Working 
Data File 
103 
Missing Value 
Handling 
Definition of Missing User-defined missing values 
are treated as missing. 
Cases Used Statistics are based on cases 
with no missing values for 
any variable used. 
116 
 
Syntax REGRESSION 
  /MISSING LISTWISE 
  /STATISTICS COEFF 
OUTS R ANOVA 
  /CRITERIA=PIN(.05) 
POUT(.10) 
  /NOORIGIN 
  /DEPENDENT Criterion 
  /METHOD=STEPWISE 
Anxiety Integrativeness Ideal 
Cultural OughtTo 
L2community 
Encouragement Promotion 
    Prevention Linguistic 
Travel Assimilation 
Ethnocentrism Interest. 
Resources Processor Time 00:00:00.02 
Elapsed Time 00:00:00.02 
Memory Required 798752 bytes 
117 
 
Additional Memory 
Required for Residual 
Plots 
0 bytes 
Variables Entered/Removeda 
Mode
l 
Variables 
Entered 
Variables 
Removed Method 
1 
Linguistic . 
Stepwise 
(Criteria: 
Probability-of-
F-to-enter 
<= .050, 
Probability-of-
F-to-remove 
>= .100). 
118 
 
2 
Interest . 
Stepwise 
(Criteria: 
Probability-of-
F-to-enter 
<= .050, 
Probability-of-
F-to-remove 
>= .100). 
a. Dependent Variable: Criterion 
 
 
Model Summary 
Mode
l R 
R 
Square 
Adjusted R 
Square 
Std. Error of 
the 
Estimate 
1 .847a .717 .714 .76506 
2 .876b .768 .763 .69685 
a. Predictors: (Constant), Linguistic 
b. Predictors: (Constant), Linguistic, Interest 
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ANOVAa 
Model 
Sum of 
Squares df 
Mean 
Square F Sig. 
1 Regressio
n 
149.864 1 149.864 256.042 .000b 
Residual 59.116 101 .585   
Total 208.981 102    
2 Regressio
n 
160.421 2 80.211 165.180 .000c 
Residual 48.559 100 .486   
Total 208.981 102    
a. Dependent Variable: Criterion 
b. Predictors: (Constant), Linguistic 
c. Predictors: (Constant), Linguistic, Interest 
 
Coefficientsa 
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Model 
Unstandardized 
Coefficients 
Standardize
d 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constan
t) 
.330 .249  1.325 .188 
Linguistic .812 .051 .847 16.001 .000 
2 (Constan
t) 
.196 .229  .855 .395 
Linguistic .546 .073 .570 7.441 .000 
Interest .352 .076 .357 4.663 .000 
a. Dependent Variable: Criterion 
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Excluded Variablesa 
Model Beta In t Sig. 
Partial 
Correlation 
Collinearity 
Statistics 
Tolerance 
1 Anxiety .073b 1.339 .184 .133 .929 
Integrativene
ss 
.072b 1.108 .270 .110 .658 
Ideal .221b 1.620 .108 .160 .148 
Cultural .102b 1.700 .092 .168 .756 
OughtTo .045b .855 .395 .085 .994 
L2community .086b 1.314 .192 .130 .645 
Encourageme
nt 
.108b 1.942 .055 .191 .880 
Promotion .193b 1.803 .074 .177 .238 
Prevention .086b 1.321 .189 .131 .656 
Travel .065b 1.050 .296 .104 .720 
Assimilation -.004b -.065 .948 -.007 .958 
122 
 
Ethnocentris
m 
.252b 3.020 .003 .289 .373 
Interest .357b 4.663 .000 .423 .397 
2 Anxiety .075c 1.499 .137 .149 .929 
Integrativene
ss 
-.007c -.111 .912 -.011 .605 
Ideal .153c 1.214 .228 .121 .145 
Cultural .030c .514 .608 .052 .692 
OughtTo -.017c -.345 .731 -.035 .920 
L2community -.007c -.104 .917 -.010 .575 
Encourageme
nt 
.055c 1.047 .298 .105 .832 
Promotion .005c .050 .960 .005 .198 
Prevention .038c .620 .537 .062 .635 
Travel -.050c -.805 .423 -.081 .602 
Assimilation -.025c -.513 .609 -.052 .949 
Ethnocentris
m 
.145c 1.752 .083 .173 .332 
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a. Dependent Variable: Criterion 
b. Predictors in the Model: (Constant), Linguistic 
c. Predictors in the Model: (Constant), Linguistic, Interest 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
124 
 
 
 
 
 
 
 
 
Regression Test 3 
*Regression with Social Group as Dependent Variable. 
REGRESSION 
  /MISSING LISTWISE 
  /STATISTICS COEFF OUTS R ANOVA 
  /CRITERIA=PIN(.05) POUT(.10) 
  /NOORIGIN 
  /DEPENDENT Social 
  /METHOD=ENTER Anxiety Integrativeness Ideal Cultural OughtTo L2community 
Encouragement Promotion 
    Prevention Linguistic Travel Assimilation Ethnocentrism Interest. 
125 
 
 
 
Regression 
Notes 
Output Created 22-APR-2016 14:05:23 
Comments  
Input Data \\STCLOUDSTATE\HuskyNet
\DeptFiles\GradStudies\Stats\
Current Projects\Madkhali, 
Abdul  3-2-16\Working 
Data.sav 
Active Dataset DataSet1 
Filter <none> 
Weight <none> 
Split File <none> 
N of Rows in Working 
Data File 
103 
Missing Value 
Handling 
Definition of Missing User-defined missing values 
are treated as missing. 
126 
 
Cases Used Statistics are based on cases 
with no missing values for 
any variable used. 
Syntax REGRESSION 
  /MISSING LISTWISE 
  /STATISTICS COEFF 
OUTS R ANOVA 
  /CRITERIA=PIN(.05) 
POUT(.10) 
  /NOORIGIN 
  /DEPENDENT Social 
  /METHOD=ENTER Anxiety 
Integrativeness Ideal Cultural 
OughtTo L2community 
Encouragement Promotion 
    Prevention Linguistic 
Travel Assimilation 
Ethnocentrism Interest. 
Resources Processor Time 00:00:00.03 
Elapsed Time 00:00:00.03 
127 
 
Memory Required 797072 bytes 
Additional Memory 
Required for Residual 
Plots 
0 bytes 
 
 
Variables Entered/Removeda 
Mode
l 
Variables 
Entered 
Variables 
Removed Method 
128 
 
1 Interest, 
Assimilation
, OughtTo, 
Anxiety, 
Cultural, 
Encourage
ment, 
Prevention, 
Travel, 
Ethnocentri
sm, 
Integrativen
ess, 
L2communit
y, 
Linguistic, 
Promotion, 
Idealb 
. Enter 
a. Dependent Variable: Social 
b. All requested variables entered. 
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Model Summary 
Mode
l R 
R 
Square 
Adjusted R 
Square 
Std. Error of 
the 
Estimate 
1 .618a .382 .284 .70438 
a. Predictors: (Constant), Interest, Assimilation, 
OughtTo, Anxiety, Cultural, Encouragement, 
Prevention, Travel, Ethnocentrism, Integrativeness, 
L2community, Linguistic, Promotion, Ideal 
 
 
ANOVAa 
Model 
Sum of 
Squares df 
Mean 
Square F Sig. 
1 Regressio
n 
27.037 14 1.931 3.892 .000b 
Residual 43.662 88 .496   
Total 70.698 102    
a. Dependent Variable: Social 
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b. Predictors: (Constant), Interest, Assimilation, OughtTo, Anxiety, 
Cultural, Encouragement, Prevention, Travel, Ethnocentrism, 
Integrativeness, L2community, Linguistic, Promotion, Ideal 
 
Coefficientsa 
Model 
Unstandardized 
Coefficients 
Standardize
d 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) 1.095 .410  2.670 .009 
Anxiety .085 .080 .111 1.064 .290 
Integrativene
ss 
.137 .102 .216 1.346 .182 
Ideal .292 .160 .481 1.824 .072 
Cultural -.004 .111 -.007 -.040 .968 
OughtTo .031 .081 .046 .381 .704 
L2community .119 .122 .171 .975 .332 
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Encourageme
nt 
-.012 .064 -.020 -.184 .854 
Promotion .126 .135 .200 .932 .354 
Prevention -.042 .089 -.063 -.471 .639 
Linguistic -.419 .149 -.752 -2.816 .006 
Travel .032 .074 .055 .437 .663 
Assimilation .073 .073 .099 .999 .321 
Ethnocentris
m 
.256 .121 .345 2.118 .037 
Interest -.065 .096 -.113 -.677 .500 
a. Dependent Variable: Social 
 
 
REGRESSION 
  /MISSING LISTWISE 
  /STATISTICS COEFF OUTS R ANOVA 
  /CRITERIA=PIN(.05) POUT(.10) 
  /NOORIGIN 
132 
 
  /DEPENDENT Social 
  /METHOD=STEPWISE Anxiety Integrativeness Ideal Cultural OughtTo L2community 
Encouragement Promotion 
    Prevention Linguistic Travel Assimilation Ethnocentrism Interest. 
Regression 
 
 
 
Notes 
Output Created 22-APR-2016 14:05:23 
Comments  
Input Data \\STCLOUDSTATE\HuskyNet
\DeptFiles\GradStudies\Stats\
Current Projects\Madkhali, 
Abdul  3-2-16\Working 
Data.sav 
Active Dataset DataSet1 
Filter <none> 
Weight <none> 
133 
 
Split File <none> 
N of Rows in Working 
Data File 
103 
Missing Value 
Handling 
Definition of Missing User-defined missing values 
are treated as missing. 
Cases Used Statistics are based on cases 
with no missing values for 
any variable used. 
134 
 
Syntax REGRESSION 
  /MISSING LISTWISE 
  /STATISTICS COEFF 
OUTS R ANOVA 
  /CRITERIA=PIN(.05) 
POUT(.10) 
  /NOORIGIN 
  /DEPENDENT Social 
  /METHOD=STEPWISE 
Anxiety Integrativeness Ideal 
Cultural OughtTo 
L2community 
Encouragement Promotion 
    Prevention Linguistic 
Travel Assimilation 
Ethnocentrism Interest. 
Resources Processor Time 00:00:00.03 
Elapsed Time 00:00:00.03 
Memory Required 798752 bytes 
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Additional Memory 
Required for Residual 
Plots 
0 bytes 
Variables Entered/Removeda 
Mode
l 
Variables 
Entered 
Variables 
Removed Method 
1 
Integrativen
ess 
. 
Stepwise (Criteria: Probability-of-F-to-enter 
<= .050, Probability-of-F-to-remove 
>= .100). 
2 
Anxiety . 
Stepwise (Criteria: Probability-of-F-to-enter 
<= .050, Probability-of-F-to-remove 
>= .100). 
3 
Ethnocentri
sm 
. 
Stepwise (Criteria: Probability-of-F-to-enter 
<= .050, Probability-of-F-to-remove 
>= .100). 
4 
Linguistic . 
Stepwise (Criteria: Probability-of-F-to-enter 
<= .050, Probability-of-F-to-remove 
>= .100). 
136 
 
5 
Ideal . 
Stepwise (Criteria: Probability-of-F-to-enter 
<= .050, Probability-of-F-to-remove 
>= .100). 
a. Dependent Variable: Social 
 
 
 
 
Model Summary 
Mode
l R 
R 
Square 
Adjusted R 
Square 
Std. Error of 
the 
Estimate 
1 .447a .200 .192 .74841 
2 .505b .255 .240 .72561 
3 .537c .288 .267 .71282 
4 .568d .323 .295 .69894 
5 .594e .352 .319 .68707 
a. Predictors: (Constant), Integrativeness 
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b. Predictors: (Constant), Integrativeness, Anxiety 
c. Predictors: (Constant), Integrativeness, Anxiety, 
Ethnocentrism 
d. Predictors: (Constant), Integrativeness, Anxiety, 
Ethnocentrism, Linguistic 
e. Predictors: (Constant), Integrativeness, Anxiety, 
Ethnocentrism, Linguistic, Ideal 
 
 
 
 
ANOVAa 
Model 
Sum of 
Squares df 
Mean 
Square F Sig. 
1 Regressio
n 
14.127 1 14.127 25.222 .000b 
Residual 56.571 101 .560   
Total 70.698 102    
138 
 
2 Regressio
n 
18.047 2 9.023 17.138 .000c 
Residual 52.652 100 .527   
Total 70.698 102    
3 Regressio
n 
20.395 3 6.798 13.380 .000d 
Residual 50.303 99 .508   
Total 70.698 102    
4 Regressio
n 
22.823 4 5.706 11.680 .000e 
Residual 47.875 98 .489   
Total 70.698 102    
5 Regressio
n 
24.908 5 4.982 10.553 .000f 
Residual 45.790 97 .472   
Total 70.698 102    
a. Dependent Variable: Social 
b. Predictors: (Constant), Integrativeness 
139 
 
c. Predictors: (Constant), Integrativeness, Anxiety 
d. Predictors: (Constant), Integrativeness, Anxiety, Ethnocentrism 
e. Predictors: (Constant), Integrativeness, Anxiety, Ethnocentrism, 
Linguistic 
f. Predictors: (Constant), Integrativeness, Anxiety, Ethnocentrism, 
Linguistic, Ideal 
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Coefficientsa 
Model 
Unstandardized 
Coefficients 
Standardize
d 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) 2.181 .275  7.932 .000 
Integrativene
ss 
.284 .056 .447 5.022 .000 
2 (Constant) 1.536 .356  4.312 .000 
Integrativene
ss 
.304 .055 .479 5.503 .000 
Anxiety .181 .066 .238 2.729 .008 
3 (Constant) 1.231 .378  3.260 .002 
Integrativene
ss 
.226 .065 .356 3.464 .001 
Anxiety .183 .065 .240 2.805 .006 
Ethnocentris
m 
.163 .076 .220 2.150 .034 
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4 (Constant) 1.383 .376  3.673 .000 
Integrativene
ss 
.265 .066 .417 3.991 .000 
Anxiety .137 .067 .179 2.027 .045 
Ethnocentris
m 
.329 .105 .444 3.127 .002 
Linguistic -.185 .083 -.332 -2.229 .028 
5 (Constant) 1.338 .371  3.610 .000 
Integrativene
ss 
.218 .069 .343 3.159 .002 
Anxiety .126 .066 .165 1.901 .060 
Ethnocentris
m 
.289 .105 .390 2.749 .007 
Linguistic -.391 .128 -.702 -3.066 .003 
Ideal .298 .142 .489 2.102 .038 
a. Dependent Variable: Social 
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Excluded Variablesa 
Model Beta In t Sig. 
Partial 
Correlation 
Collinearity 
Statistics 
Tolerance 
1 Anxiety .238b 2.729 .008 .263 .981 
Ideal .083b .711 .479 .071 .577 
Cultural .095b .658 .512 .066 .381 
OughtTo .212b 2.403 .018 .234 .969 
L2community .192b 1.336 .185 .132 .380 
Encourageme
nt 
.134b 1.441 .153 .143 .901 
Promotion .074b .632 .529 .063 .586 
Prevention .139b 1.434 .155 .142 .830 
Linguistic -.070b -.638 .525 -.064 .658 
Travel .146b 1.509 .134 .149 .831 
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Assimilation .223b 2.570 .012 .249 .993 
Ethnocentris
m 
.216b 2.045 .043 .200 .686 
Interest .021b .186 .853 .019 .641 
2 Ideal .134c 1.170 .245 .117 .563 
Cultural .089c .635 .527 .064 .381 
OughtTo .147c 1.581 .117 .157 .851 
L2community .166c 1.188 .238 .119 .378 
Encourageme
nt 
.105c 1.142 .256 .114 .886 
Promotion .126c 1.102 .273 .110 .571 
Prevention .085c .872 .385 .087 .787 
Linguistic -.003c -.024 .981 -.002 .622 
Travel .124c 1.308 .194 .130 .824 
Assimilation .152c 1.611 .110 .160 .824 
Ethnocentris
m 
.220c 2.150 .034 .211 .686 
Interest .071c .644 .521 .065 .624 
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3 Ideal -.059d -.381 .704 -.038 .301 
Cultural .074d .539 .591 .054 .380 
OughtTo .102d 1.069 .288 .107 .792 
L2community .117d .833 .407 .084 .366 
Encourageme
nt 
.051d .534 .594 .054 .805 
Promotion -.047d -.323 .747 -.033 .339 
Prevention -.014d -.126 .900 -.013 .617 
Linguistic -.332d -2.229 .028 -.220 .311 
Travel .031d .290 .773 .029 .618 
Assimilation .140d 1.501 .137 .150 .821 
Interest -.118d -.864 .390 -.087 .383 
4 Ideal .489e 2.102 .038 .209 .123 
Cultural .091e .669 .505 .068 .378 
OughtTo .064e .666 .507 .067 .762 
L2community .204e 1.445 .152 .145 .344 
Encourageme
nt 
.062e .662 .509 .067 .803 
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Promotion .254e 1.389 .168 .140 .204 
Prevention .080e .702 .484 .071 .540 
Travel .060e .560 .577 .057 .610 
Assimilation .100e 1.060 .292 .107 .782 
Interest -.009e -.059 .953 -.006 .331 
5 Cultural .072f .539 .591 .055 .377 
OughtTo .053f .559 .577 .057 .759 
L2community .180f 1.296 .198 .131 .342 
Encourageme
nt 
.015f .162 .872 .016 .754 
Promotion .200f 1.092 .278 .111 .199 
Prevention .011f .095 .925 .010 .492 
Travel .045f .422 .674 .043 .606 
Assimilation .119f 1.289 .200 .130 .774 
Interest .001f .010 .992 .001 .330 
a. Dependent Variable: Social 
b. Predictors in the Model: (Constant), Integrativeness 
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c. Predictors in the Model: (Constant), Integrativeness, Anxiety 
d. Predictors in the Model: (Constant), Integrativeness, Anxiety, 
Ethnocentrism 
e. Predictors in the Model: (Constant), Integrativeness, Anxiety, 
Ethnocentrism, Linguistic 
f. Predictors in the Model: (Constant), Integrativeness, Anxiety, 
Ethnocentrism, Linguistic, Ideal 
 
 
